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Core Curriculum Committee Meeting
March 6, 2019 (3-4 pm/ KLM 330)
Agenda

1. Update:
a. UNIV Courses
b. Possible upcoming changes
2. Proposed additions:
a. MATH 1332: Mathematics for Liberal Arts |
b. SPAN 2351: Intro to Iberian Culture and Civ
3. Core Curriculum Assessment:
a. Report of data 2013-18
i. Documented discussions to “close the loop”
ii. Feedback
b. New Assessment Cycle 2019-2020 to 2022-2023
i. Continue with established order of assessment?
ii. Rubrics
1. Value rubrics (preferable)
2. Rubrics on record/ aligned & consistent
iii. Reporting via AEFIS
4. Next meeting:
a. Date around April 26, 29, 30
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Competency for Assessment in
Fall 2019

Course Assessed

Artifact/ assignment for assessment

Instrument used to carry out
assessment & Objective

Communication

ENGL 1301
ENGL 2311
ENGL 2322
ENGL 2327
ENGL 2332
ENGL 2365
HIST 1301
PHIL 1301
MATH 1314
ASTR 1310
ASTR 1110
BIOL 1370
BIOL 1170
ARTS 1303
DANC 2303
MUSI 1310
THAR 1310
SOCI 1306
PSCI 2305
LEDR 2301
PSYC 2301
PSYC 2314
ECO 2301
UNIV 1101

Written assignment/ Oral
Presentation

AACU Communication VALUE
Rubric

Communication Skills
Objective:

“effective development,
interpretation and expression
of ideas through written, oral
and visual communication”






Competency for Assessment in
Fall 2019

Course Assessed

Artifact/ assignment for
assessment

Instrument used to carry out
assessment & Objective

Critical Thinking

MATH 1314
ASTR 1310
ASTR 1110
BIOL 1370
BIOL 1170
ECO 2301

Appropriate assighment/ project

AACU Critical Thinking VALUE
rubric

Critical Thinking Skills Objective:
“creative thinking, innovation,

inquiry and analysis, evaluation
and synthesis of information”

Competency for Assessment in
Fall 2019

Course Assessed

Artifact/ assignment for
assessment

Instrument used to carry out
assessment & Objective

Empirical/ Quantitative

MATH 1314
ASTR 1310
ASTR 1110
BIOL 1370
BIOL 1170
ECO 2301

Appropriate assignment/ project

AACU Quantitative Literacy
VALUE rubric

Empirical and Quantitative Skills
Objective:

“to include the manipulation and
analysis of numerical data or
observable facts resulting in
informed conclusions”






Competency for Assessment in
Fall 2019

Course Assessed

Artifact/ assignment for
assessment

Instrument used to carry out
assessment & Objective

Teamwork

ASTR 1310
BIOL 1370

Appropriate class activity

AACU Teamwork VALUE rubric
Teamwork core objective:

“the ability to consider different
points of view and to work
effectively with others to support
a shared purpose or goal”

Competency for Assessment in
Fall 2019

Course Assessed

Artifact/ assignment for
assessment

Instrument used to carry out
assessment & Objective

Social Responsibility

ECO 2301

Appropriate assighment

AACU Ethical Reasoning rubric
Social Responsibility objective:

“intercultural competence,
knowledge of civic responsibility,
and the ability to engage
effectively in regional, national,
and global communities”







2019 - 2020

Communication Critical Thinking Emperical/Quantitative Teamwork Social Responsibility Personal Responsibility
Fall 2019 Spring 2020 Fall 2019 Spring 2020 Fall 2019 Spring 2020 Fall 2019 Spring 2020 Fall 2019 Spring 2020 Fall 2019 Spring 2020
ENGL 1301 ENGL 1302
ENGL 2323
ENGL 2311 ENGL 2328
ENGL 2322 ENGL 2333
ENGL 2327 HIST 1302
Humanities ENGL 2332 PHIL 2306
ENGL 2365 SPAN 2350
HIST 1301
PHIL 1301
MATH 1314 MATH 1316 MATH 1314 MATH 1316 MATH 1314 MATH 1316 ASTR 1310 PHYS 1370
Erngineaing, kit ASTR 1310 MATH 1324 ASTR 1310 MATH 1324 ASTR 1310 MATH 1324
ASTR 1110 PHYS 1370 ASTR 1110 PHYS 1370 ASTR 1110 PHYS 1370
PHYS 1170 PHYS 1170 PHYS 1170
BIOL 1370 BIOL 1306 BIOL 1370 BIOL 1306 BIOL 1370 BIOL 1306 BIOL 1370 BIOL 1306
BIOL 1170 BIOL 1106 BIOL 1170 BIOL 1106 BIOL 1170 BIOL 1106
ARTS 1303 ARTS 1304
MUSI 1306
MUSI 1310 MUSI 1310
THAR 1310 THAR 1310
Social Sciences SOC1 1306
PSCI 2305 PSCI 2306 SOCI 1306
LEDR 2301
R PSYC 2301
Communication
PSYC 2314
_ ECO 2301 ECO 2301 ECO 2301 ECO 2301
University College UNIV 1101 UNIV 102
UNIV 1402






2020 - 2021

Communication Critical Thinking Empirical/Quantititative Teamwork Social Responsibility Personal Responsibility
Fall 2020 Spring 2021 Fall 2020 Spring 2021 Fall 2020 Spring 2021 Fall 2020 Spring 2021 Fall 2020 Spring 2021 Fall 2020 Spring 2021
ENGL 1301 ENGL 1302
ENGL 2323
ENGL 2311 ENGL 2328
ENGL 2322 ENGL 2333
ENGL 2327 HIST 1302
A ENGL 2332 PHIL 2306
Humanities
ENGL 2365 SPAN 2350
HIST 1301
PHIL 1301
MATH 2412 MATH 2413 MATH 2412 MATH 2413 MATH 2412 MATH 2413 PHYS 2325 PHYS 2326
PHYS 2325 PHYS 2326 PHYS 2325 PHYS 2326 PHYS 2325 PHYS 2326 PHYS 1170 EPSC 1370
N N PHYS 2125 PHYS 2126 PHYS 2125 PHYS 2126 PHYS 2125 PHYS 2126
Engineering, Math
EPSC 1370 EPSC 1370 EPSC 1370
EPSC 1170 EPSC1170 EPSC 1170
BIOL 2301 BIOL 1311 BIOL 2301 BIOL 1311 BIOL 2301 BIOL 1311 BIOL 2301 BIOL 1311
BIOL 2101 BIOL 1111 BIOL 2101 BIOL 1111 BIOL 2101 BIOL 1111
ARTS 1303 ARTS 1304
MUSI 1306
MUSI 1310
THAR 1310
GEOG 1303 GEOG 1303 SOCI 1306 GEOG 1303 SOCI 2306
q q PSCI 2305
Social Sciences
PSCI 2306 GEOG 1303
LEDR 2301
Commmunication PSYC 2301
PSYC 2314
ECO 1301 ECO 1301 ECO 1301 ECO 1301
ECO 2302 ECO 2302 ECO 2302 ECO 2302
University College UNIV 1101 UNIV 102
UNIV 1402






2021 - 2022

Communication Critical Thinking Empirical/Quantitative Teamwork Social Responsibility Personal Responsibility
Fall 2021 Spring 2022 Fall 2021 Spring 2022 Fall 2021 Spring 2022 Fall 2021 Spring 2022 Fall 2021 Spring 2022 Fall 2021 Spring 2022
ENGL 1301 ENGL 1302
ENGL 2311 ENGL 2323
ENGL 2322 ENGL 2338
Humanities ENGL 2327 ENGL 2333
ENGL 2332 HIST 1302
ENGL 2365 PHIL 2306
HIST 1301 SPAN 2350
PHIL 1301
Engineering, Math
CHEM 1370 BIOL 2302 CHEM 1370 BIOL 2302 CHEM 1370 BIOL 2302 CHEM 1370 BIOL 2302
CHEM 1170 BIOL 2102 CHEM 1170 BIOL 2102 CHEM 1170 BIOL 2102
GEOL 1305 GEOL 1305 GEOL 1305 GEOL 1305
GEOL 1105 GEOL 1105 GEOL 1105
ARTS 1303 ARTS 1304
DANC 2303
DANC 2303
MUSI 1306
MUSI 1310 MUSI 1310
THAR 1310 THAR 1310
. . SOCI 2306 SOCI 2306
Social Sciences
GEOG 1301 GEOG 1303
LEDR 2301
Communication PSYC 2301
PSYC 2314
. N UNIV 1102 UNIV 1101
University College
UNIV 1402






2022-2023

Communication Critical Thinking Empirical/Quantitative Teamwork Social Responsibility Personal Responsibility
Fall 2022 Spring 2023 Fall 2022 Spring 2023 Fall 2022 Spring 2023 Fall 2022 Spring 2023 Fall 2022 Spring 2023 Fall 2022 Spring 2023
ENGL 1301 ENGL 1302 ENGL 2322 ENGL 2323
ENGL 2328 ENGL 2328
ENGL 2311 ENGL 2332 ENGL 2333
ENGL 2365 HIST 1302
Humanities HIST 1301 PHIL 2306
PHIL 1301 SPAN 2350
Engineering, Math
CHEM 1311 BIOL 1371 CHEM 1311 BIOL 1371 CHEM 1311 BIOL 1371 CHEM 1311 BIOL 1371
CHEM 1111 BIOL 1171 CHEM 1111 BIOL 1171 CHEM 1111 BIOL 1171
EPSC 2301 GEOL 1303 EPSC 2301 GEOL 1303 EPSC 2301 GEOL 1303 EPSC 2301 GEOL 1103
EPSC 2102 GEOL 1103 EPSC 2102 GEOL 1103 EPSC 2102 GEOL 1103
ARTS 1303 ARTS 1304
DANC 2303
DANC 2303 MUSI 1301
MUSI 1306
MUSI 1310 MUSI 1310
THAR 1310 THAR 1310
. . SOCI 2306 SOCI 2306
Social Sciences

GEOG 1303 GEOG 1303

I LEDR 2301

Communication
PSYC 2301
PSYC 2314
[ Business |
University College

UNIV 1402






		2019 - 2020

		2020 - 2021

		2021 - 2022

		2022 - 2023




Core Curriculum Committee Meeting
March 6, 2019 (3-4 pm/ KLM 330)
Agenda

1. Update:
a. UNIV Courses
b. Possible upcoming changes
2. Proposed additions:
a. MATH 1332: Mathematics for Liberal Arts |
b. SPAN 2351: Intro to Iberian Culture and Civ
3. Core Curriculum Assessment:
a. Report of data 2013-18
i. Documented discussions to “close the loop”
ii. Feedback
b. New Assessment Cycle 2019-2020 to 2022-2023
i. Continue with established order of assessment?
ii. Rubrics
1. Value rubrics (preferable)
2. Rubrics on record/ aligned & consistent
iii. Reporting via AEFIS
4. Next meeting:
a. Date around April 26, 29, 30
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nunkRekwnNne

Core Curriculum Meeting
Friday, April 26, 2019 (1:30-2:30 pm in KLM 330)

Proposed Agenda

Adoption of “VALUE Rubrics” across Core Curriculum Classes

Adoption of new Core Curriculum Assessment Cycle

Use of AEFIS for Core Curriculum assessment

Portal update

Any comments regarding “closing the loop” on previously distributed Core Curriculum
assessment data

Any other Core Curriculum-related issues






CORE Analysis Fall 2018-Fall 2019

Communication

Instrument: Communication Core Curriculum Fall 2014 Survey - Fall 2018-Fall 2019

Participation

Semester N
Fall 18 4
Spring 19 0
Fall 19 375
Results
Organization Style and
and Sentence Grammar and
Overall Focus Development Structure Mechanics Research
2.3 2.3 2.3 2.3 2.4 2.0

Instrument: TAMIU Modified Integrated communication Value Rubric - Fall 2018-Fall2019

Participation

Semester N
Fall 18 45
Spring 19 129
Fall 19 119
Results
Control of Syntax Sources & Integrated
Overall Delivery & Mechanics Evidence Communication
3.1 3.2 3.1 3.0 3.1






Critical Thinking

Participation

CORE Analysis Fall 2018-Fall 2019

Semester N
Fall 18 0
Spring 19 0
Fall 19 150
Results
Overall Inquiry  Analysis Synthesis Product
2.1 2.2 2.0 2.1 2.0
Empirical Quantitative
Participation
Semester N
Fall 18 0
Spring 19 0
Fall 19 152
Results
Overall Identification  Analysis Integration  Presentation  Application  Evaluation
2.1 2.3 2.0 2.1 2.2 2.1 2.1
Personal Responsibility
Participation
Semester N
Fall 18 10
Spring 19 0
Fall 19 0
Results
Application of Evaluation of
Ethical Different Ethical
Ethical Self- Ethical Issue Perspective/ Perspectives/
Overall Awareness Recognition Concepts Concepts
3.8 3.8 3.8 3.8 3.8






CORE Analysis Fall 2018-Fall 2019

Social Responsibility

Instrument: Social Responsibility VALUE Rubric Core Curriculum - Fall 2018-Fall 2019

Participation

Semester N
Fall 18 0
Spring 19 0
Fall 19 152
Results
Cultural Diversity of
Worldview Communities and Analysis of Civic ldentity and
Overall Frameworks Cultures Knowledge commitment
2.5 2.5 2.5 2.5 2.4

Instrument: Social Responsibility VALUE Rubric for more information... - Fall 2018-Fall 2019

Participation

Semester N
Fall 18 103
Spring 19 58
Fall 19 143
Results
Knowledge of
Cultural Verbal and
Cultural Self- Worldview Nonverbal
Overall awareness Frameworks Empathy Communication

3.2 3.3 3.2 3.2 3.0






CORE Analysis Fall 2018-Fall 2019

Teamwork

Participation

Semester N
Fall 18 0
Spring 19 99
Fall 19 0
Results
Facilitates the Individual
Contributions Contributions Fosters
Contributesto  of Team Outside of Constructive Responds to

Overall Team Meetings Members Team Meetings Team Climate Conflict

3.5 3.5 3.5 3.5 3.3 3.5







MATH 1332: Mathematics for Liberal Arts |

MATH 1332: MATHEMATICS FOR LIBERAL ARTS |

In Workflow

. Core Curriculum Committee (klindberg@tamiu.edu; sduffy@tamiu.edu)

. MPHY Chair (harag@tamiu.edu)

. Registrar (jgarcia@tamiu.edu; karlaj.gutierrez@tamiu.edu)

. AS CCC Administrator (lynne.manganaro@tamiu.edu; simon.zschirnt@tamiu.edu)
AS CCC Chair (lynne.manganaro@tamiu.edu; simon.zschirnt@tamiu.edu)

AS Dean (csanmiguel@tamiu.edu; steve.sears@tamiu.edu)

UCC Administrator (jgarcia@tamiu.edu; klindberg@tamiu.edu; karlaj.gutierrez@tamiu.edu)
. UCC Chair (jgarcia@tamiu.edu; klindberg@tamiu.edu)

. Provost (tmitchell@tamiu.edu)

. Banner

Date Submitted:Wed, 21 Nov 2018 14:39:09 GMT
Viewing:MATH 1332 : Mathematics for Liberal Arts |
Last edit:Wed, 21 Nov 2018 14:39:08 GMT

Changes proposed by: harag

Catalog Year

2019-2020

OCLVLONOUAWN =

—_

Justification Or Comments for proposal

Previous request to identify MATH 1332 as a TAMIU Mathematics CORE course needs to be completed. Accordingly, THECB's
approval will also be sought to consider MATH 1332 as CORE curriculum course in Mathematics at TAMIU.

Course Prefix:
MATH - Mathematics

Course Number
1332

Department
Mathematics & Physics

College
College of Arts and Science

Course Title
Mathematics for Liberal Arts |

Is this a core curriculum course?
Yes

Credits:
3

Course Description

This course is intended for Non STEM (Science, Technology, Engineering, and Mathematics) majors. Topics include introductory
treatments of sets and logic, financial mathematics, probability and statistics with appropriate applications. Number sense,
proportional reasoning, estimation, technology, and communication should be embedded throughout the course. Additional topics
may be covered.

Course Prerequisites:
Completion of Texas Success Initiative (TSI) Mathematics requirements or appropriate level developmental course sequence

Course Co-Requisites:
None

Can course be repeated for credit?
No





2 MATH 1332: Mathematics for Liberal Arts |

Default Grade Mode
Normal Grade (A-F)

WIN?
No

Course Type
Lecture

Instructional Method:
FTF

Additional Information
Request for Courses in the Core Curriculum and Current Course Syllabus are attached as needed.

Attach Additional Documentation

Request Form for Courses in the Core Curriculum (Math 1332).docx
MATH 1332-101_Syllabus_Fall18_Whitfield_CA.pdf

Core Curriculum

Core Curriculum Component Area (Optional)
020 - Mathematics

Has this been approved by the THECB?
No

Student Learning Outcomes (SLOs): Upon completion of this course, students will be able to:

Learning Outcome

Upon successful completion of this course, the student will be able to:

1. Identify, graph and solve problems involving functions. (EQ)

2. Understand the basic concepts of sets and logic. (CT & CS)

3. Demonstrate knowledge of basic concepts in financial management. (CS & EQ)

4. Use basic concepts of statistical reasoning to summarize data and form conclusions. (CS & CT)

5. Find the probability of an event and formulate mathematical or management decisions from the information. (CS & EQ)

Core Curriculum Learning Objectives (CCLOs):
Learning Outcomes

CORE-CURRICULUM LEARNING OUTCOMES:

1. Critical Thinking (CT): includes creative thinking, innovation, inquiry and analysis, evaluation, and synthesis of information. (SLOs:
2&4)

2. Communication Skills (CS): Students will demonstrate their ability to communicate effectively by using written communication.
(SLOs: 2,3,4,&5)

3. Empirical and Quantitative Skills (EQ): includes the manipulation and analysis of numerical data or observable facts resulting in
informed conclusions. (SLOs: 1, 3, & 5)

Competency areas addressed by the course (refer to the appended chart for competencies that are required and optional in each
component area):

Critical Thinking

Empirical & Quantitative Skills
Written Communication





MATH 1332: Mathematics for Liberal Arts | 3

Because we will be assessing student learning outcomes across multiple core courses, assessment assigned in your course must
include assessment of the core competencies. For each competency checked above, indicate the specific course assignment(s)
which, when completed by students, will provide evidence of the competency. Provide detailed information, such as copies of the
paper or project assignment, copies of individual test items, etc. A single assignment may be used to provide data for multiple
competencies.

Competency Assignment

Written Communication Communication Skills: includes effective written communication. (SLOs: 2, 3, 4, & 5)
Written communication will be emphasized under this category which includes a final
paper. This final paper could be digitally submitted for core-curriculum assessment.
Students will be required to write this paper on their experiences in the course by citing
various concepts they learned through their regular class attendance. The paper is to be
5 pages (not including a works cited page), double spaced, 12 Times New Roman font
size, and APA formatted. As this final paper is in progress, the students will be required
to make frequent visits (at least 3) to the University Writing Center to get assistance on
local and global writing issues. Each visit will need to be documented using the referral
form. A concise summary of the analysis is presented in the paper. The final paper
will be submitted to the course instructor during the last week of the semester. These
papers will be graded using a communication skills rubric with a focus on writing for
core-curriculum evaluation.

Critical Thinking Critical Thinking: includes creativity, innovation, inquiry and analysis, evaluation, and
synthesis of information. (SLOs: 2 & 4) Critical thinking is defined as an intellectually
disciplined process of actively and skillfully conceptualizing, applying, and/or analyzing
information gathered from observation, reflection, reasoning, or communication.
Students will take five quizzes throughout the semester. These quizzes will include
problems that require critical thinking skills. Students will also be provided an
opportunity to develop a final paper. Although topics vary by student interest, all
students must compose a thesis-driven final paper based on a mathematical concept
discussed in class. The paper must demonstrate overall knowledge and a real-world
application of the topic. The paper must be effectively structured and supported with
examples and data as needed. The rubric domains that will be utilized are: focus,
organization & development, and research. Emphasis will be on the critical thinking
aspects of “creativity, innovation, inquiry, and analysis, evaluation, and synthesis of
information.”

Empirical & Quantitative Skills Empirical and Quantitative Skills: includes the manipulation and analysis of numerical
data or observable facts resulting in informed conclusions. (SLOs: 1, 3, & 5) The quizzes
will also have the focus on quantitative literacy in logic, patterns, and relationships
that involve the understanding of key mathematical concepts and the application
of appropriate quantitative tools to everyday experiences. By doing so, informed
conclusions can be drawn from the manipulation and analysis of numerical data
or observable facts. Students will be evaluated on their ability to consider different
perspectives and to work effectively to support the argument and purpose. The
information found in the quizzes is required for an analysis of all components and
should be clearly understood by students. If applicable, values are correctly translated
into variables and all necessary formulas are presented. The steps followed must be
logical and relevant to the intended result. Any notation for its consistency will be
ascertained. The investigation should lead to an accurate, complete, subject-specific
and relevant conclusion related to the initial inquiry.

Will the syllabus vary across multiple sections of the course?
No

Attach Syllabus/Other Documents
MATH 1332-101_Syllabus_Fall18_Whitfield_CA.pdf

Key: 1600






Spring

SR AR T AMIU Modified Integrated Communication Value R

Spring

UNIV 1101

UNIV 1101

Inquiry and Analysis Value Rubric

Topic Selection

Existing Knowledge, Research, and/or Views

Design Process

Analysis

Conclusions

Limitations and Implications

TOTAL

Capst
2019

Delivery (O,V)

Control of Syntax and Mechanics (W, O)

Sources and Evidence (W, O, V)

Integrated Communication (O,W,V)

TOTAL

TAMIU Social Responsibility Rubric

Cultural Self Awareness

Cultural Frameworks

Empathy

Verbal and Nonverbal Communication

TOTAL





tone 4 Milestones 3 Milestones 2 Benchmark 1

40
40
40
40
40
40
240 240

bric

tone 4 Milestones 3 Milestones 2 Benchmark 1

tery Proficient Developing Basic Below






40
40
40
40
160 160





Spring

Spring

Spring

Spring

VALY Teamwork Value Rubric

Contributes to Team Meeting

Facilitates the Contributions of Team Members
Individual Contributions Outside of Team Meetings
Fosters Constructive Team Climate

Responds to Conflict
TOTAL

T\ZST 3 Inquiry and Analysis Value Rubric

Topic Selection

Existing Knowledge, Research, and/or Views

Design Process

Analysis

Conclusions

Limitations and Implications
TOTAL

UNZELYI TAMIU Personal Responsibility Rubric

Ethical Self-Awareness
Ethical Issue Recognition

Application of Ethical Perspectives / Concepts

Evaluation of Ethical Perspectives / Concepts

TOTAL

ALY TAMIU Modified Integrated Communication Value R





Delivery (O,V)

Control of Syntax and Mechanics (W, O)
Sources and Evidence (W, O, V)
Integrated Communication (O,W,V)
TOTAL






tone 4 Milestones 3 Milestones 2 Benchmark 1

50

tone 4 Milestones 3 Milestones 2 Benchmark 1

10
10
10
10

10
50

10
10
10
10
10
10

tone 4 Milestones 3 Milestones 2 Benchmark 1 Below Benchmark 0

2020

=) [l e} feo) au)






tone 4 | Milestones 3 | Milestones 2 | Benchmark 1

30





40

40

10
10
10
10





30

10
10
10





Spring

Spring

Spring

Spring

UNIV 1402

UNIV 1402

UNIV 1402

AL TAMIU Modified Integrated Communication Value R

Teamwork Value Rubric

Contributes to Team Meeting

Facilitates the Contributions of Team Members

Individual Contributions Outside of Team Meetings

Fosters Constructive Team Climate

Responds to Conflict

TOTAL

Inquiry and Analysis Value Rubric

Topic Selection

Existing Knowledge, Research, and/or Views

Design Process

Analysis

Conclusions

Limitations and Implications

TOTAL

TAMIU Personal Responsibility Rubric

Ethical Self-Awareness

Ethical Issue Recognition

Application of Ethical Perspectives / Concepts

Evaluation of Ethical Perspectives / Concepts

TOTAL






Delivery (O,V)

Control of Syntax and Mechanics (W, O)
Sources and Evidence (W, O, V)
Integrated Communication (O,W,V)

TOTAL





tone 4 Milestones 3 Milestones 2 Benchmark 1
2020

96
96
96
96
96

480 480

tone 4 Milestones 3 Milestones 2 Benchmark 1
2020

96
96
96
96
96
96

576 576

tone 4 Milestones 3 Milestones 2 Benchmark 1 Below Benchmark 0

2020 2020

=) (o) (e} feo) en)






tone 4 | Milestones 3 | Milestones 2 | Benchmark 1

96
96
96
96
384 384






96
96
96
96
384 384





		Spr 2020 UNIV 1101

		Spr 2020 UNIV 1102

		Spr 2020 UNIV 1402




SPAN 2351: Intro to Iberian Culture & Civ 1

SPAN 2351: INTRO TO IBERIAN CULTURE & CIV

In Workflow

. Core Curriculum Committee (klindberg@tamiu.edu; sduffy@tamiu.edu)

. HUM Chair (jonathan.murphy@tamiu.edu)

. Registrar (jgarcia@tamiu.edu; karlaj.gutierrez@tamiu.edu; jasminne.isquierdo)

. AS CCC Administrator (lynne.manganaro@tamiu.edu; simon.zschirnt@tamiu.edu)

AS CCC Chair (lynne.manganaro@tamiu.edu; simon.zschirnt@tamiu.edu)

. AS Dean (csanmiguel@tamiu.edu; steve.sears@tamiu.edu)

. UCC Administrator (jgarcia@tamiu.edu; klindberg@tamiu.edu; karlaj.gutierrez@tamiu.edu)
. Provost (tmitchell@tamiu.edu)

. Banner

Date Submitted:Thu, 07 Mar 2019 19:36:20 GMT
Viewing:SPAN 2351 : Intro to Iberian Culture & Civ
Last edit:Thu, 07 Mar 2019 19:36:19 GMT

Changes proposed by: jonathan.murphy

Catalog Year

2019-2020

—_

OO ~NOUAWN

Justification Or Comments for proposal

Add SPAN 2351 to Core Curriculum Options to satisfy Language, Philosophy, and Culture component. SPAN 2351 is a course in
Spanish culture and forms the complementary pairing with SPAN 2350 (Hispanic Culture), which is already in the core and has proven
to be very popular with our students. Both courses are offered in Spanish and both fulfill the same cultural component of the core.

Course Prefix:
SPAN - Spanish

Course Number
2351

Department
Humanities

College
College of Arts and Science

Course Title
Intro to Iberian Culture & Civ

Is this a core curriculum course?
Yes

Credits:
3

Course Description

This is an introductory course for students interested in understanding Spanish culture from pre-Roman times onwards. It promotes
awareness of the cultural, linguistic, and geographic diversity of the Iberian Peninsula with an emphasis on Spain. It analyzes the
main periods in Spanish cultural history, with attention to Spain’s multicultural origins. Topics may include literature as a reflection
of social reality nationalism and identity, contemporary artistic and cinematographic expressions, entertainment, sports, and
gastronomy.

Can course be repeated for credit?
No

Default Grade Mode
Normal Grade (A-F)

WIN?
No





2 SPAN 2351: Intro to Iberian Culture & Civ

Course Type
Lecture

Instructional Method:
FTF

Core Curriculum

Core Curriculum Component Area (Optional)
040 - Lang, Phil and Culture

Has this been approved by the THECB?
No

Student Learning Outcomes (SLOs): Upon completion of this course, students will be able to:

Learning Outcome

1) Identify highlights of Iberian culture and geography that has shaped its identity

2) Analyzing-comparing & contrasting-different regions and historical periods of Iberian culture

3) Perform close readings of the various texts analyzing concepts and articulating ideas about Iberian cultural development
4) Examine and make connections between various art manifestations such as painting, literature, and films as expressions of
cultural identity, and

5) compose texts that effectively address purpose, style, and content

Core Curriculum Learning Objectives (CCLOs):

Learning Outcomes

1) Critical Thinking Skills: includes creative thinking, innovation, inquiry, and analysis, evaluation and synthesis of information

2) Communication Skills: includes effective development, interpretation and expression of ideas through written, oral, and visual
communication

3) Personal Responsibility: includes the ability to connect choices, actions, and consequences to ethical decision-making, and

4) Social Responsibility: includes intercultural competence, knowledge of civic responsibility, and the ability to engage effectively in
regional, national, and global communities.

Competency areas addressed by the course (refer to the appended chart for competencies that are required and optional in each
component area):

Communication Skills
Critical Thinking
Personal Responsibility
Social Responsibility

Because we will be assessing student learning outcomes across multiple core courses, assessment assigned in your course must
include assessment of the core competencies. For each competency checked above, indicate the specific course assignment(s)
which, when completed by students, will provide evidence of the competency. Provide detailed information, such as copies of the
paper or project assignment, copies of individual test items, etc. A single assignment may be used to provide data for multiple
competencies.

Competency Assignment

Critical Thinking Final Paper: Students must evaluate cultural elements of Iberian cities

Communication Skills Oral presentation: Students must deliver class presentations.

Personal Responsibility Short Paper: Students must evaluate the Moor presence in Spain for 800 years and
intercultural diversity.

Social Responsibility Final exam: Students must recognize the diverse heritage of modern Spanish culture.

Will the syllabus vary across multiple sections of the course?
No

Attach Syllabus/Other Documents
SPAN 2351-161 FALL 2018 .pdf

Key: 2677






Core Curricula by Institution

For: 2019

| Course  TCCNS TCCNS

‘ Category Rubric No. Rubric Course No. Title SCH

009651 - Texas A&M International University

010 - Communication - 6 SCH

Overflow hours are: Overflow Hours are Not Declared.
010 ENGL 1301 ENGL 1301 ENGLISH COMPOSITION 3.00
010 ENGL 1302 ENGL 1302 INTRODUCTION TO LIT 3.00
010 ENGL 2311 ENGL 2311 TECHNICAL COMMUNICATION 3.00

020 - Mathematics - 3 SCH

Overflow hours are: Overflow Hours are Not Declared.
020 MATH 1314 MATH 1314 COLLEGE ALGEBRA 3.00
020 MATH 1316 MATH 1316 PLANE TRIGONOMETRY 3.00
020 MATH 1324 MATH 1324 BUSINESS MATHEMATICS | 3.00
020 MATH 1332 MATH 1332 MATH FOR LIBERAL ARTS | 3.00
020 MATH 1333 MATH 1333 MATH FOR LIBERAL ARTS Il 3.00
020 MATH 1342 MATH 1342 INTRODUCTORY STATISTICS 3.00
020 MATH 2412 MATH 2412 PRE CALCULUS 4.00
020 MATH 2413 MATH 2413 CALCULUS | 4.00

030 - Life and Physical Sciences - 6 SCH

Overflow hours are: Overflow Hours are Not Declared.
030 ASTR 1310 PHYS 1303 PRINCIPLES OF ASTRONOMY 3.00
030 BIOL 1306 BIOL 1306 PRINCIPLES OF BIOLOGY | 3.00
030 BIOL 1311 BIOL 1311 PRINCIPLES OF BIOLOGY lI 3.00
030 BIOL 1370 BIOL 1308 SURVEY LIFE SCIENCE 3.00
030 BIOL 1371 BIOL 1309 HUMAN BIOLOGY 3.00
030 BIOL 2301 BIOL 2301 ANATOMY&PHYSIOLOGY | 3.00
030 BIOL 2302 BIOL 2302 ANATOMY&PHYSIOLOGY I 3.00
030 CHEM 1311 CHEM 1311 GENERAL CHEMISTRY | 3.00
030 CHEM 1370 CHEM 1305 SURVEY GEN CHEMISTRY 3.00
030 EPSC 1370 GEOL 1301 SURVEY OF EARTH SCIENCE 3.00
030 EPSC 2301 GEOL 1347 ATMOSPHERIC SCIENCE 3.00
030 GEOL 1303 GEOL 1303 INTRO TO PHYSICAL GEOLOGY 3.00
030 GEOL 1305 GEOL 1305 ENVIRONMENTAL GEOLOGY 3.00
030 PHYS 1370 PHYS 1315 SURVEY PHYSICAL SCIENCE 3.00
030 PHYS 2325 PHYS 2325 UNIVERSITY PHYSICS 3.00
030 PHYS 2326 PHYS 2326 UNIVERSITY PHYSICS II 3.00

040 - Language, Philosophy and Culture- 3 SCH

Overflow hours are: Overflow Hours are Not Declared.
040 ENGL 2322 ENGL 2322 BRIT LIT THRU NEOCLASM 3.00
040 ENGL 2323 ENGL 2323 BRIT LIT FROM ROM-PRES 3.00
040 ENGL 2327 ENGL 2327 AM LIT TO CIVIL WAR 3.00
040 ENGL 2328 ENGL 2328 AM LIT CIV WAR-PRES 3.00






Core Curricula by Institution

For: 2019

Course TCCNS TCCNS
Category Rubric No. Rubric Course No. Title SCH
040 ENGL 2332 ENGL 2332 SUR WRLD LIT TO 1650 3.00
040 ENGL 2333 ENGL 2333 SUR WRLD LIT SINCE 1650 3.00
040 ENGL 2365 ENGL 2342 LITERATURE&FILM 3.00
040 PHIL 1301 PHIL 1301 INTRO TO PHILOSOPHY 3.00
040 PHIL 2306 PHIL 2306 ETHICS 3.00
040 SPAN 2350 SPAN 2324 INTRO TO HISPANIC WORLD 3.00
050 - Creative Arts - 3 SCH
Overflow hours are: Overflow Hours are Not Declared.
050 ARTS 1303 ARTS 1303 ART HIST SURV:PREHIST-RENAISS 3.00
050 ARTS 1304 ARTS 1304 ART HIST SURV:RENAISSANCE-MOD 3.00
050 MUSI 1306 MUSI 1306 INTRO WESTERN MUSIC 3.00
050 MUSI 1310 MUSI 1310 AMERICAN POPULAR MUSIC 3.00
050 THAR 1310 DRAM 1310 THEATER APPRECIATION 3.00
060 - American History - 6 SCH
Overflow hours are: Overflow Hours are Not Declared.
060 HIST 1301 HIST 1301 THE U.S. TO 1877 3.00
060 HIST 1302 HIST 1302 THE U.S. SINCE 1877 3.00
070 - Government/Political Science- 6 SCH
Overflow hours are: Overflow Hours are Not Declared.
070 PSCI 2305 GOVT 2305 AMERICAN NATIONAL GOVERNMENT 3.00
070 PSCI 2306 GOVT 2306 AMERICAN STATE GOVERNMENT 3.00
080 - Social and Behavioral Sciences - 3 SCH
Overflow hours are: Overflow Hours are Not Declared.
080 ECO 1301 ECON 1301 SURVEY OF ECONOMICS 3.00
080 ECO 2301 ECON 2301 PRINCIPLES OF MACROECONOMICS 3.00
080 ECO 2302 ECON 2302 PRINCIPLES OF MICROECONOMICS 3.00
080 GEOG 1303 GEOG 1303 GENERAL WORLD GEOGRAPHY 3.00
080 LEDR 2301 GOVT 2301 FOUNDATIONS OF LEADERSHIP 3.00
080 PSCI 2301 GOVT 2301 INTRO POL LEADERSHIP 3.00
080 PSYC 2301 PSYC 2301 INTRO PSYCHOLOGY | 3.00
080 PSYC 2314 PSYC 2314 LIFESPAN GROWTH&DEVELOPMENT 3.00
080 SOCI 1306 SOCI 1306 CONTEMPORARY SOC PROBS&POL 3.00
090 - Component Area Option - 6 SCH
093 ASTR 1110 PHYS 1103 PRINCIPLES OF ASTRONOMY LAB 1.00
093 BIOL 1106 BIOL 1306 PRINCIPLES OF BOIOLOGY | LAB 1.00
093 BIOL 1111 BIOL 1111 PRINCIPLES OF BIOLOGY II LAB 1.00
093 BIOL 1170 BIOL 1108 SURVEY LIFE SCIENCE LAB 1.00
093 BIOL 1171 BIOL 1109 HUMAN BIOLOGY LAB 1.00
093 BIOL 2101 BIOL 2101 ANATOMY&PHYSIOLOGY | LAB 1.00






Core Curricula by Institution

For: 2019

Course TCCNS TCCNS
Category Rubric No. Rubric Course No. Title SCH
093 BIOL 2102 BIOL 2102 ANATOMY&PHYSIOLOGY Il LAB 1.00
093 CHEM 1111 CHEM 1111 GENERAL CHEMISTRY | LAB 1.00
093 CHEM 1170 CHEM 1105 SURVEY GEN CHEMISTRY LAB 1.00
093 EPSC 1170 GEOL 1101 SURVEY EARTH SCIENCE LAB 1.00
093 EPSC 2101 GEOL 1147 ATMOSPHERIC SCIENCE LAB 1.00
093 GEOL 1103 GEOL 1103 INTRO PHYSICAL GEOLOGY LAB 1.00
093 GEOL 1105 GEOL 1105 ENVIRONMENTAL GEOLOGY LAB 1.00
093 PHYS 1170 PHYS 1115 SURVEY PHYS SCIENCE LAB 1.00
093 PHYS 2125 PHYS 2125 UNIVERSITY PHYSICS | LAB 1.00
093 PHYS 2126 PHYS 2126 UNIVERSITY PHYSICS Il LAB 1.00
098 UNIV 1101 PSYC 1100 UNIVERSITY SEMINAR | 1.00
098 UNIV 1102 PSYC 1100 UNIVERSITY SEMINAR I 1.00
091 UNIV 1402 ENGL 2389 SIGNATURE COURSE 4.00







Core Curriculum
Texas A&M International University

010 Communication (6 SCH)

ENGL 1301 (ENGL 1301)
ENGL 1302 (ENGL 1302)
ENGL 2311 (ENGL 2311)
Minimum SCH: 6

020 Mathematics (3 SCH)

MATH 1314 (MATH 1314 )
MATH 1316 (MATH 1316 )
MATH 1324 (MATH 1324 )
MATH 1333 (MATH 1333)
MATH 1342 (MATH 1342 )
MATH 2412 (MATH 2412 )
MATH 2413 (MATH 2413)
Minimum SCH: 3

030 Life and Physical Sciences (6 SCH)

ASTR 1310 (PHYS 1303)
BIOL 1306 (BIOL 1306 )
BIOL 1311 (BIOL 1311)
BIOL 1370 (BIOL 1308 )
BIOL 1371 (BIOL 1309)
BIOL 2301 (BIOL 2301 )
BIOL 2302 (BIOL 2302 )
CHEM 1311 (CHEM 1311)
CHEM 1370 (CHEM 1305)
EPSC 1370 (GEOL 1301)
EPSC 2301 (GEOL 1347)
GEOL 1303 (GEOL 1303)
GEOL 1305 (GEOL 1305)
PHYS 1370 (PHYS 1315)
PHYS 2325 (PHYS 2325)
PHYS 2326 (PHYS 2326)
Minimum SCH: 6

040 Language, Philosophy and Culture (3 SCH)




https://www1.thecb.state.tx.us/apps/TCC/CourseAssign4Yr.cfm?FCA=1

https://www1.thecb.state.tx.us/apps/TCC/CourseAssign4Yr.cfm?FCA=2

https://www1.thecb.state.tx.us/apps/TCC/CourseAssign4Yr.cfm?FCA=3

https://www1.thecb.state.tx.us/apps/TCC/CourseAssign4Yr.cfm?FCA=4



ENGL 2322 (ENGL 2322)
ENGL 2323 (ENGL 2323)
ENGL 2327 (ENGL 2327)
ENGL 2328 (ENGL 2328)
ENGL 2332 (ENGL 2332)
ENGL 2333 (ENGL 2333)
ENGL 2365 (ENGL 2342)
PHIL 1301 (PHIL 1301)
PHIL 2306 (PHIL 2306 )
SPAN 2350 (SPAN 2324 )
Minimum SCH: 3

050 Creative Arts (3 SCH)

ARTS 1303 (ARTS 1303)
ARTS 1304 (ARTS 1304 )
ARTS 2356 (ARTS 2356 )
DANC 1349 (DANC 1349)
DANC 1351 (DANC 1351)
ENGL 2307 (ENGL 2307 )
MUSI 1301 (MUSI 1301 )
MUSI 1306 (MUSI 1306 )
MUSI 1310 (MUSI 1310)
SPAN 2307 (SPAN 2324 )
THAR 1310 (DRAM 1310)
Minimum SCH: 3

060 American History (6 SCH)

HIST 1301 (HIST 1301)
HIST 1302 (HIST 1302 )
Minimum SCH: 6

070 Government/Political Science (6 SCH)

PSCI 2305 (GOVT 2305)
PSCI 2306 (GOVT 2306 )
Minimum SCH: 6

080 Social and Behavioral Sciences (3 SCH)

ECO 1301 (ECON 1301 )



https://www1.thecb.state.tx.us/apps/TCC/CourseAssign4Yr.cfm?FCA=5

https://www1.thecb.state.tx.us/apps/TCC/CourseAssign4Yr.cfm?FCA=6

https://www1.thecb.state.tx.us/apps/TCC/CourseAssign4Yr.cfm?FCA=7

https://www1.thecb.state.tx.us/apps/TCC/CourseAssign4Yr.cfm?FCA=8



ECO 2301 (ECON 2301)
ECO 2302 (ECON 2302)
GEOG 1303 (GEOG 1303)
LEDR 2301 (GOVT 2301)
PSCI 2301 (GOVT 2301)
PSYC 2301 (PSYC 2301)
PSYC 2314 (PSYC 2314 )
SOCI 1306 (SOCI 1306)
Minimum SCH: 3

090 Component Area Option (6 SCH)

ASTR 1110 (PHYS 1103)
BIOL 1106 (BIOL 1306 )
BIOL 1111 (BIOL 1111)
BIOL 1170 (BIOL 1108 )
BIOL 1171 (BIOL 1109)
BIOL 2101 (BIOL 2101)
BIOL 2102 (BIOL 2102 )
CHEM 1111 (CHEM 1111)
CHEM 1170 (CHEM 1105)
EPSC 1170 (GEOL 1101)
EPSC 2101 (GEOL 1147)
GEOL 1103 (GEOL 1103)
GEOL 1105 (GEOL 1105)
PHYS 1170 (PHYS 1115)
PHYS 2125 (PHYS 2125)
PHYS 2126 (PHYS 2126)
UNIV 1101 (PSYC 1100)
UNIV 1102 (PSYC 1100)
UNIV 1402 (ENGL 2389)
Minimum SCH: 6

Total SCH: 42



https://www1.thecb.state.tx.us/apps/TCC/CAO4Yr.cfm
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TEXAS A&M INTERNATIONAL UNIVERSITY

Thursday, May 30, 2019
To: THECB Core Curriculum Review Board
From: Stephen M. Duffy, PhD, Associate Provost, Texas A&M International University
Re: Request for SCH change for Core Curriculum courses UNIV 1101 and 1401
Dear Reviewers:

Texas A&M International University is requesting a change in SCH for the following Core
Curriculum courses:

UNIV 1101 to UNIV 1201
UNIV 1401 to UNIV 1301

These changes will reflect more accurately the time and effort involved and will be friendlier to
student transcripts in dealing with GPA and transfer issues.

The changes have been approved by our Core Curriculum Committee and will pass through the
University Curriculum Committee upon your approval.

There are no substantive changes to content, learning outcomes, or course delivery and
expectations. Supporting documents accompany this memo.

Thank you for your cooperation in this matter.

Office of the Associate Provosts.956-326-22543
5201 University Boulevard. Laredo, TX 78041 TAMIU.EDU






University Core Curriculum Committee
March 9, 2020 @ 2:00-3:00 pm (KLM 330)
Agenda

Assessment Schedule for Spring 2020
a. Use same survey monkey as Fall (due Friday, May 29, 2020)
Department-level analysis of assessment data
Generic Core rubrics
a. AEFIS/ Consistent domains and scoring scale
b. Programs can use their own rubric variation for local assessment, but not for
institutional assessment (same for WIN)
Programs’ Core math options in 4 Year Degree Plans (catalogue)
a. “Math 1314” [College Algebra] or “Math Core Course”?
Discussion of Core Assessment Data from Fall 2019







Foundational Component
Area (FCA)

TAMIU Core Disciplines in
FCA

Required Assessment
Objectives

Optional Assessment
Objectives

Currently Assigned
Assessment Objectives

Communication

ENGL (1301, 1302, 2311)

Critical Thinking
Communication
Teamwork

Personal Responsibility

Empirical & Quantitative
Social Responsibility

AY20-21 Critical Thinking
AY21-22 Personal
Responsibility

AY22-23 Communication
& Teamwork

Mathematics

MATH (1314, 1316, 1324,
1332, 1333, 1342, 2412,
2413)

Critical Thinking
Communication
Empirical & Quantitative

Teamwork
Social Responsibility
Personal Responsibility

AY20-21 Critical Thinking,
Communication, E&Q,
Teamwork

AY21-22 Critical Thinking
AY22-23 Communication
+ E&Q

Life and Physical Sciences

ASTR (1310)

BIOL (1306, 1311, 1370,
1371, 2301, 2302)
CHEM (1311, 1370)
EPSC (1370, 2301)

GEOL (1303, 1305)

PHYS (1370, 2325, 2326)

Critical Thinking
Communication
Empirical & Quantitative
Teamwork

Social Responsibility
Personal Responsibility

AY20-21 Critical Thinking,
Communication, E&Q,
Teamwork

AY21-22 Communication
+ E&Q

AY22-23 Critical Thinking
& Teamwork

Language, Philosophy and
Culture

ENGL (2322, 2323, 2327,
2328, 2332, 2333, 2365)
PHIL (1301, 2306)

SPAN (2350)

Critical Thinking
Communication

Social Responsibility
Personal Responsibility

Empirical & Quantitative
Teamwork

AY20-21 Critical Thinking
AY21-22 Personal
Responsibility

AY22-23 Communication
& Social Responsibility

Creative Arts

ARTS (1303, 1304)
MUSI (1306, 1310)
THAR (1310)

Critical Thinking
Communication
Teamwork

Social Responsibility

Empirical & Quantitative
Personal Responsibility

AY20-21 Critical Thinking
AY21-22 Teamwork
AY22-23 Communication
& Social Responsibility






Foundational Component
Area (FCA)

TAMIU Core Disciplines in
FCA

Required Assessment
Objectives

Optional Assessment
Objectives

Currently Assigned
Assessment Objectives

American History

HIST (1301, 1302)

Critical Thinking
Communication

Social Responsibility
Personal Responsibility

Empirical & Quantitative
Teamwork

AY20-21 Critical Thinking
AY21-22 Personal
Responsibility

AY22-23 Communication
& Social Responsibility

Government/ Political
Science

PSCI (2305, 2306)

Critical Thinking
Communication

Social Responsibility
Personal Responsibility

Empirical & Quantitative
Teamwork

AY20-21 Critical Thinking
AY21-20 Social
Responsibility
AY22-23 Communication
& Personal Responsibility

Social and Behavioral
Sciences

ECO (1301, 2301, 2302)
GEOG (1303)

LEDR (2301)

PSCI (2301)

PSYC (2301)

PSYC (2314)

SOCI (1306)

Critical Thinking
Communication
Empirical & Quantitative
Social Responsibility

Teamwork
Personal Responsibility

AY20-21 Critical Thinking,
Communication, E&Q &
Social Responsibility
AY21-22 Critical Thinking
+ E&Q

AY22-23 Communication
& Social Responsibility

Component Area Option

ASTR (1110)

BIOL (1106, 1111, 1170,
1171, 2101, 2102)
CHEM (1111, 1170)
EPSC (1170, 2101)

GEOL (1103, 1105)

PHYS (1170, 2125, 2126)
UNIV (1102, 1201, 1302)

Critical Thinking
Communication
One Optional Objective

Empirical & Quantitative
Teamwork

Social Responsibility
Social Responsibility
Personal Responsibility

AY20-21 Critical Thinking,
Communication, E&Q
AY21-22 Communication
AY22-23 Critical Thinking
& Option







Core Curriculum Meeting
October 30, 2019
3 p.m. KL 330
In attendance-
Dr. Stephen Duffy
Dr. David Allen
Dr. Debra Scaggs
Destine Holmgreen
Dr. Bernice Sanchez
Jessie Shaw
Fei Luo
Dr. Juan H. Hinojosa
Andy Hilburn
Jonathan Murphy
Angelique Blackburn

Dr. Duffy-Getting input on what steps we will be taking next. | have heard back from several
members and several departments ahout the upcoming. | want to make sure everybody here has
spoken to their department chairs. You don’t want to get to the stage that department chairs are
saying that they didn’t know ahout this. Does anyone have the list of classes for the fali? 1 sent out

the schedule and the rubrics. We do know what is going on. —
identified assignments. As we go along, so we can create a master st so that we can he as consistent

We can track changes,
We also want to show SACS that this is a process and that

when we change these assignments, we are not doing it arbitrarily. There is a reason for it. Because
we are trying to get this off the ground and moving, in the fall, | don’t care what the assignment is.

But | want to know what it is, So that we can start

Dr. Scaggs-Is there any concern with the Cocrdinating Board, SACS or anyone at this institution having
a group assignment fees used to address any of the core curriculum outcomes? In the past, there has

not been.

Dr. Duffy-David?
Dr. Allen-l have not seen anything one way or another with that.

Dr. Scaggs-Cause the whole idea was to use one assignment for everything if we can. 5o we did that.
There has been discussions that may be a problem.
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Dr. Duffy-Among whom?
Dr. Scaggs-Among me and some of my colleagues.

Dr. Duffy-We checked with SACS, We don’t remember seeing anything there. It shouldn’t be a
problem,

Dr. Scaggs-Just wanted to verify, | wanted to share this information.

Dr. Duffy-Part of it team work, has to be group dynamics. You can’t do teamwork with only one
person an the team. Can you?

Dr. Allen-SACS perspective on assessments, they don’t tell you what to assess. We just help you to
assess it. How you do it is pretty much up to you.

Dr. Scaggs-We have done it in the past, it hasn’t been a problem. The question has emerged.

Dr. Duffy-l don't see it as being problematic. It’s also something | think if we have done it in the past,
we can continue to it just fine. If there is some compelling reason for or against, then this is
something we can look at. There has to be some sort of justification for moving away from it. |
understand group projects are more difficult to get students to do. It's more difficult to say students
are doing this or that. Just because something is difficult, doesn’t mean to say that excludes it.

Dr. Scaggs-Agreed.

Jonathan Murphy-1 wonder if you have a group and one student tends to lead it, then are you
assessing the group or are you assessing the best student?

Duffy-It depends on what area you are assessing. If you are assessing teamwork, then obviously, you
have a group that is being dominated by ane person, you are not doing your teamwork well, In that

case, they are getting a low rating.
Once again, that fact is such as that it would depend on what it is that

you are looking at the group for. It it’s something else, if it’s got more to do with the product, that
might be not necessarily be an issue. It depends.

Angelique-We have a couple of sections that are early college high school. Are they supposed tobe

Dr. DuffyTHEyare part of the core cutriculum , include them in the sample? | did a couple of

semesters for Early College High School in history 1301 and 1302. Both of those classes were better
than my regular sections.

Dr. Scaggs-Technically they are university students,
Dr. Allen-Taking for college credit.

Jonathan Murphy-Especially for humanities, every course that is in the core, is that what we need to
assess? French, Germany?

Dr. Scaggs-Will should have forwarded the document to you.
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Dr. Duffy-No languages.
Languages used to be

there, but they were removed. The only Spanish that was in there was 2350. In the package that you
should have received, there was a schedule of when those classes will be assessed.

We don't assess

. We deal withdiferent domains at

(@ifferenttimes forthreeyearperiods Whatever is coming up, then you sample. You shouldn’t

accumulate hundreds and hundreds, you— About one hundred or so should be
alright. Any other questions?

Angelique-Do all of the sections have to have the same assignment for a given course?
Dr. Duffy-At the momen_Ne are just trying to collect data. As we move

to it, as we look at it next year, when we look at the list of what the actual assignments are. | would
at least, what we were aiming for, is at least what the assignment would be similar in its construct. |
will give you an example, hypothetically, the history 1301 was dealing with personal responsibility

and it was a position paper. Whether that position paper is on the American Civil War or on Shade’s
Rebellion, or the American Revolution, | don’t care.

There is flexibility in that because . We are

@tudents are acquiring more than the conten® Which is one of the things we needs to discuss later on

when we talk about people doing the rubrics and things like that. Next semester we will deal more
directy with cllration of therubric. Sometimos | hink nstructors end t misnterpret what the
(FUbFicS'SUpPosEdtolbe. We are all seduced with the content of grammar when we are dealing with

writing. We can look at something and say we are dealing with critical thinking. The fact that there is
coherent sentences and tend to do that more. The ones that tend to have less flowing grammar or if
there is context we are interested in, we read it more closely than if it is content that we don’t care
about. So we are looking at how they do things rather than the actual content of it. Any other

questions?

Jonathan Murphy-How is it working in terms of—We have multiple

disciplines-History, Philosophy, English and Spanish. So is it full time faculty and it rotates from year
to year? Who is assigned to run the assessment?

Dr. Dufffy-Well itjust— Institutional Assessment-we are here to get

these things done so we are in compliance and to gather the data to help analyze it. How you go
about collecting it that is up to you. | remember when | was chair of that particular department, we
had a group of people that we would divide up. The Spanish stuff tended to be with the Spanish
faculty. That's up to them.

Jonathan Murphy-1 was thinking it might be good that people that do core assessment be kind of
excused from regular assessment. Then the core assessment be separate.

Dr. Duffy §oulcan dolitany Which Way you Want, as Iong as it gets done? That's your decision that you

want to make. It's up to you. You are going to have a whole bunch of stuff to assess. So | would
suggest to try to get a coalition of the willing. There isn’t a professor in any given level that doesn’t
deal with products of the core curriculum. If someone thinks they are too elevated in their academic
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standing to deal with this, then you should just shut them down on their opinion of the quality of the
students in their classroom. The more willing participants, the better off you are. The better the
analysis is going to be because we have to have a plan of action.

Coliecting artifacts=which is another issue, how doou collect them. We prefer electronic documents.

One way to deal with this is to have them upload their assignment to blackboard, which is fine. If you
have people using final exam questions, which is perfectly legitimate, then you can have them to scan
question into the blue boaks so that they can have PDF. We would prefer at the moment, and | would
insist later on that if you geing to scan PDFs, that they get scanned before the instructor starts writing
on them. We can sample them on a different level and look at it. At the moment | won't be too fussy
about this. As we delineate the process more precisely, we will be more deciduous about this. -

— Later on that is not going to be the case. So if you can

convince them now that is great.

hat we had the last time about
the rubrics. o

One of the things David and | have found is
about trying a fixed process is here are ype things that people are having preblems
with, we fix that and then we find out we are having minor problems with something else. Rubrics

themselves are not cast in stone, these are things that we can look at. r

* Anyone get feedback on adjustments to the assessment schedule that was sent out? Ancly wants o

move up a couple of domains of geography. Just let me know what those are and | will adjust the
schedule. In Andy’s case, Geography 1303 was essentially set up originally to use one artifact to look
into all the domains in one semester. Andy would be more comfortable if this was spread out looking
at these domains. People want to move things around or condensed | am okay with this as long as
they get the appropriate responses within that timeframe.

- Sometimes this has come up before that for whatever reason, we couldn’t run proper
assessment, don’t panic, we can run that assessment in the spring, but we have to know about it. Any
document that we have would not be accurate. The documents have to be updated. | am adverse to
flexibility. | am adverse to not being told about intended changes. Just so we can keep everything so
we don’t lose anything. This is just the effort of building communication. Which sometimes is the
most challenging.

Any comments?

Dr. Hinojosa-l am looking at the rubric that we have to enter, is there a way to instead of having to
enter for each one of these assessments the department name, the instructor who doing it, the year
for each one that we do. Is there a way to just do it one time?

Dr. Scaggs-We asked about this before, refreshes automatically when you submit but has everything
you putin. | can’t remember.
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Dr. Allen-1 don’t know if Survey Monkey will do it.

Dr. Duffy-This is something unfortunately that can’t be done. That's something we want to look at.
We will make the transition to AEFIS, hopefully by the spring, if we can. In which case we won’t have
these problems. This is just a survey monkey problem. We will do what we can with it. At the
moment, the answer is probably not. But | am sympathetic, if we can we will.

Dr. Allen-l found on something like that if you have a word document, especially if you have dual
monitors, have it written out copy paste, control ¢, control d, it saves a lot of time.

Dr. Hinojosa-Even in the drop down menus?
Dr. Allen-l don't know about that.

Dr. Duffy-The only way around that is to do a Survey Monkey for each domain for each different
course for each different department. We would end up with | don't know how many surveys.

Dr. Allen-There would be people putting the wrong stuff in the wrong survey.

Dr. Duffy-It’s problematic. We will look at it. It's'a work in'progress.’ We will try to make it as
efficient as possible.

This is the next step this is what we are trying to do really for the next-this is what is going to come to
fruition by the end of spring. We want these issues solved by the time we come up to April or early
May next year, that is to redesign the review process. The process that submitted initially is
unrealistic and the drift since first implemented has meant that the process is rudimentary at best.
The final product of what we want. The final product is an AIER for the course, which will deal with
data and the action plan. The AIER will contain the data that we have collected from survey
monkey/AEFIS in the different domains with the different learning outcomes. Then just like a regular
AIRE, it will have an action plan. This is what we found and this is what we intend to do next time.
The core curriculum AIER will lock exactly like a program. in this particular case it will also be
accompanied by a white paper. We will do an updated white paper each year. Which will give
context and analysis for this. The AIER is much more a utilitarian document and the white paper is
more of an overview of that. What we can do is to compare the white papers, this is what we found
last year, and this is what we found this year looking at it from a broader perspective. Now this is the
first time we will be producing an AIER for the core curriculum, We don’t have anything to compare it
to. Obviously as we go on, that’s how we can build our documentation. Both of these will be posted
on the website. Dave and | are working on the Institutional Assessment website so that we can put up
all these materials up there. There already is a lot of documentation there already. We want to get
some of these white papers and documentation up there so it can be accessible to faculty and

whoever wants to look at it.
Any questions about that?

2.2 This is the thing that everyone wants to see and this is loop closing. This is open to discussion.
This is a dialog that we got to have between now going to April/May of next year. By the end of that
we would have everything sorted. It goes to questions like Jonathan was talking about. How do we
gather evidence on departmental review of the core curriculum in which the department discuses,
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What kind of faculty does the assessment? How do you divide the assessment duties? By doing that
we can show:

People are more comfortable with how this is set up and they have greater understanding of what is
going on. 1think there ought to be a step inserted which doesn’t exist at the moment and that is
evidence of college level review. Obviously, the college is COAS what we are talking about. Education
and nursing don’t have anything to do with it. We have COAS and University College which have two
courses. Business ! think has one or two classes.

Dr. Allen-l think it is one.

Dr. Duffy-University coliege and for Business it is going to be relatively straightforward because they
are dealing with limited number of classes,

On a department level, we have English, History and Philosophy. The more people that actually
participate would be better because the following year there would be a same mix of people assessing

the same type of artifacts. If you get one person doing one, or another doing the next year, or onl
one person doing a period.d

Dr. Duffy-l do not want to be stuck with one definitive model of doing this. | think that there are
different ways of doing this that are equally effective. You might want to have departments that

want to do an application on rotaticns or something more general. It doesn’t matter, there’s different

models. n the college level,

it might be an interesting discussion. For instance, looking at math scores, to take one example, for
the engineering faculty to have some kind of awareness of what general level of math is out there.
One of the things that we often find is that sometimes some types of professors are surprised that
they don’t know this or that. | am often surprised that they didn’t know that the students didn't

know this and that.

another outcome for that.

For lack of a better word we are the university level core curriculum assessment committee, Just to
brighten your day.

The other thing we have to work out at these different stages beyond the department going up to
college and then to university level, we have to be looking at disciplines and areas, we have to work

out approprlate sampling. We don’t want more than 10 or 20 artifacts across the board. —
At the university level we are not

We are not concerned if a

dealing with progra ,
student is an engineering student or an English student, or whatever, what we are concerned with is
how do students in general at TAMIU perform in college algebra in these domains or math in general.
We are looking at the domain rather than the individual program. What we are doing is we want to
know how well they communicate in general. As you get further down then you can get more
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microscopic in these areas. This is something that we are trying to change. Dave and | have been
working on this. This is just a general thing. The previous assessment culture has thought that it

should have hands on focus what programs do.
What goes

on in the program is the concern of the department chair or people in the program. What goes on in
the college level should be the concern of the deans and stuff.

_hat's one of the issues that we need to address. How do we sample, how

do we get a picture of how TAMIU students are capable of doing in these areas.

Dr. Scaggs-You are doing a very good job of explaining. | am still a little confused. | need something
clarified. There
will be

We won't look at the reports?

Dr. Duffy-We will be looking at the reports. We look at the data across the university. The data says
they are scoring at three. Then we look at anonymous artifacts. We are looking at them and say it’s
alright. Then we know that the data is working and things are calibrated right. If however, if at the
department level they are making fours , but at the college level they are twos or whatever then we
need to look at the particular area what is it about the rubric or what is it about the assignment that is
leading to this disconnect?

Jonathan Murphy-Assessing the assessment.

Dr. Duffy-We are just calibrating. We are just making sure that everyone knows what the scale
means. That way we can check the authenticity of the data as far as we can tell and we can also check
the rubrics are appropriate. Sometimes it gets skewed because the rubric is not layed up.-

@dssignment for this kind of assessment) Sometimes you go back and say hang on a second, why is this

not right. You look at it, here’s this communication deal and they are using multiple choice. That’s
part of what we are supposed to be doing anyway. We start to speak the same language as far as
assessment is concerned. People have a tendency to use terminology interchangeably that has
different meanings.

Dr. Allen-The core should be common across the university. This will help get to that.

Dr. Scaggs-Thank you for clarifying that.

Dr. Duffy-This is something new that we are doing. That is why we need feedback from the
departments about how we should do this. What do people think is appropriate? | do not want to be
in a situation, | want this to mean something. We have to do this anyway for the Coordinating Board
and SACS. We might as well get something out of it. We might as well learn something. | do notwant
a situation where departments or certain areas think that somehow or other we are picking on them.

- So that when we do come across some incongruities, we can put them right. Not be because
people are being punished, but because we can help them get data so that they can understand more
clearly what is going on in their program.
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Jonathan Murphy-That second stage, probably, you would probably get better insight from the second
stage than from the first stage. The question is why do the first stage? Is it just the matter of the
sheer number of artifacts so that it is just the matter of the second level that you don’t think it is false
samples so no one is over-burdened. It would make sense for departments to have cne
representative on this committee. Then just do it at a fixed level. You see what | mean? Is it just the
matter that there are too many artifacts for one committee to handle?

Dr. Duffy-We will get hit with hundreds of artifacts. We are dealing with human beings, the most
powerful motivation is self-interest and the most powerful instinct is self-preservation. The thing
about this is-you are always going to get people that are less cooperative than others. If we try to
rely on everything coming in to one committee, the committee would be overloaded. We don’t get
this dialogue, we get this imposition. | want dialogue coming up and down this chain from people who
give a damn about what this data says so that we can get this core curriculum as effective as possible.
For us the sampling is for calibration. It does not need to be extensive. We just need to be able to
understand what it is that is going on in general at the institutional level. By the time it gets to the
department level, you do need want to know what is going on in History 1301. It’s just not an issue at
teaching U.S. History at TAMIU, sometimes you are going to see outliers. Now it evens out at the end
when you are looking at the institutional type of data. Why are these two people misreading this?

Dr. Allen-At the institutional level, if we just look at it here, we are not going to have a sufficient end
count to find out where the problems exactly lie, and it’s not about assigning blame. —

There has to be a
d e can AGFOWILD
—That's what it all boils down to.

Dr. Duffy.

M' i i e. It's not
criticism per say, it’s more appropriate if you do it here so that we can ge ults.

Alright, multi-disciplinary participation-one of the things that the Coordinating Board and SACS is
multidisciplinary participation in this assessment. At TAMIU in general, in humanities we had that
anyway because it is a multidisciplinary department. Most of the departments had some type of
multidisciplinary. That’s also something else we can do at a university level and at the college level,
we can demonstrate that we have people from muiti-disciplines looking at this. We have scientists
looking at communication and writing. We have people from liberal arts at least trying to understand
the assessment data. It ticks that box.

Any more questions. | would like to have one more meeting this semester. At that meeting so you
can be thinking about it from now until then | want to confirm assessment activity. | want to hear
back from the departments in some shape or form that they say we know we are supposed to do this
and we are ready.

Also any issues, so we can try to set them right before it is too late. If it turns out that we have to wait
until the spring to do something in one class that was supposed to get done this fall, | want to know
about it before we are sitting there waiting for data that was supposed to arrive but it never arrives.

We will also discuss a meeting schedule for 20-20. We are going to be busy here in Spring. | want to
get the process finalized before we go into Fall of 2021.
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Dr. Duffy-We are using Survey Monkey as a stop gap. There are things that we can talk about in
November. How many training sessions do you think we need to set up with OIT to get as many
instructors trained on AEFIS as possible. Then we will talk to OIT to set up these trainings in January.
We can then put it on AEFIS. AEFiS is relatively straight-forward. You stili have to get people to learn
the basics. We want to go there as quickly as possible. | also need to know a rough estimate for how
many training sessions we need.

Any other questions or issues?

Math-If we have 1000 artifacts, we only need to assess 30 percent and only @0 percent of that 30
percent?

Or. DuffysUpto'100:
Dr. Scaggs-Thirty percent up to 100.

Dr. Duffy-Thiftyipercent up to.d00martifactsiper domain! You can sample all across all the sections up
to 100 artifacts. Thirty'percentis a rule of thumb. We want to hit the sweet spot where people
where we get enough sample but it is small enough to get people to do it.

Dr. Hinojosa-If the artifacts are aiready on Blackboard, do you want us to extract them?
Dr. Duffy-You can leave them there but copy them into a folder.
Dr. Scaggs-You want them to extract and save until, or submit them.

Dr. Duffy-We don’t know yet. Do whatever you feel most comfortable with. As long as everyone
realizes that some point in time we are going to have to access these samples. People can
experiment, they can find what is more convenient at this stage. WWhat |'am after is people
participating.) We can look back and decide what is better. | want people to know that this data is
important. You can ask me for advice and | will give me the best that | can in general, The advice |
might give you might not be applicable. There are going to issues that are universal and there are
going to be issues that are discipline or department specific.

Sample size is something we need to look at. Faculty are looking for direction. They want specifics.
That’s why you want to give them a number that they can understand. Up to 100 artifacts. They can
get their head around that. We need to get something meaningful. The data that | have seen, the
institutional level data we generated, is not always bad. Assessment is not always there to find
something wrong, it is also to show what is right. There are some things at this university that we do
better than our peers. We are really, really, good. Our metrics are going up. | am proud of this place.

Well that’s it.
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Core Curriculum Meeting
November 18, 2019
2 p.m. KL330
In attendance-
Dr. Stephen Duffy
Dr. David Allen
Dr. Debra Scaggs
Kameron Jorgensen
Kimber Palmer
Jessie Shaw
Fei Luo
Dr. Lynne Manganaro
Destine Holmgreen
Jonathan Murphy
Angelique Blackburn

William Nolen

Dr. Duffy- Thank you for your time. | will save the cycle updates for the end. So the main thing today
is to talk about the core curriculum assessment plan or process plan that | have come up with. It’s for
your perusal, see if you agree with this so that we can implement this. As we discussed before, the

main problem with the old plan that is posted is that it doesn’t work. —

Identify core classes and instructors for the semester. That should be fairly straight-forward. If chairs

can't assess a class in the spring, we can put it off until the fall. There is always flexibility in that as
tomg e ko e cam do 1. QTS Eribors s morossedistvvears wallhpardi et

ms long as we have that squared away, we can operate on this schedule,

ere Is flexibility.

Second stepisitolidentify assignments appropriate to the FUBICS At the moment, we are in the
redevelopment stage of people identifying the appropriate assignment to generate data. We want to
submit it a5 we get along &1

assignments are appropriate fo the rubics That they are ot misaigned.
(S0 S i A A EpATETIS ORISR )5 make sur tha whatever s tht the
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instructors want to use, that when you go down a rubric, you can actually address those issues. It's
not necessarily taken for granted.

' David and | will work out how many sessions we will need. We will speak with Kevin and Pat

Abrego or Brian and get these set up. The thing about this is,

(AEFIS orientation in'the'springd Although, | think, people are already getting trained on this for other

reasons. Essentially what we want for this is partly to get them criented and partly also like a

workshop so that we have people in the room that can_
o we have somebody in the room that can actually say

_- Dave and | were

discussing it, probably people would be more comfortable if they go to an AEFIS training get their

rubrics set up rather than do it themselves. We need to track the data collection that is going into

AEFIS. That is what Dave and | will do for Institutional Assessment. Having got that material, we will

packaged form and return it to the departments chairs. Probably, most appropriately to the

department chairs. AEFIS has a dashboard so that people can see, but there is no guarantee that
people are going to read it correctly.

Document department discussion of data. When | say departments, it refers mostlyto  COAS. We
need this documentation from University College and the School of Business. UC and School of
Business have very few courses. You can probably just do it. This can be at a department meeting.
The agenda item at a department meeting. If you want to invite either Dave or myself or both of us,
that is great. We can go to those meeting and talk to people about it. What we want is an agenda
item that says Core Curriculum Assessment. The minutes to say that the people in the room talked
about it. Now what they really talk about is the analysis of what does the data tells them. Which
_Thev need to talk about some form of
action plan based on whatever it is this data is telling them, what are they going to do with that? If
the data comes in and they look at the data and say great, everything looks fine we going to continue
to do that. That's fine by us at the moment, but we need it documented. If they look at the data and
say something is wrong with it, what should we do with it? That's obviously a more detailed action
plan and we need to have it documented as to what they suggest doing. What we want is that
documentation. After they have had that discussion, send us the minutes for our records for SACS.
That will be a closure of the first loop. Which is the departmental level. Which in many ways is the
most important level. We will have that on record. They saw the data, talked about it and then
decided what to do next. After that, this is a COAS issue, because COAS is so Iarge,—

-e want-he quality of the critical thinking should be as important

to the chair of biology as it is the chair of humanities.

Dr. Scaggs- Let me understand, we also want to discuss results in a college meeting?

Dr. Duffy- Well Business won’t, COAS does. Consequently, if you can put it as an agenda at your
college meeting then that is great, it would cover your division. Whatever it is on your part that is
fine. COAS we have everything apart from Economics to UNIV, We need a bigger picture on that. We
can do that at the chair’s meeting, there can be an agenda item where Claudia puts in on her regularly
scheduled meeting.
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Dr. Manganaro-When do you think Data Core will be finished?

Dr. Duffy-We will get to that in a bit. After that, David-Action plans from everyone concerned for

documented discussion and calibration comes to us. So we get those
 meetings and COAS college meeting. Ther wo We look

at it and see if there is outliers and stuff. (fthere'are trends in certain areas where scores are higher
— We ca hat way we can police it. We can look

at it to make sure it makes sense to us.

After that, Dave and | will put together the AIER for
the Core Curriculum and | will write a white paper, a small report (four or five pages) that will give a

context. | have already done one, it will be an adaptation of that. Then we will -
fter that is done, then we

—After that should be everything taken care of. There

should not be anyone around who hasn’t gotten so

me kind of exposure to this exercise. An
questions about the process? Does 1t make sense? (LT TENMIpNNmANE SR —

Il we have to do is get these
things as agenda items. Necessary people can talk about it. I think that, that will work well. |
checked with David as far as direct process is concerned, this is acceptable as far as SACS is concerned.
There's one caveat. We can tweak it later on if we need to. The caveat is that with SACS not only do
we have to close the loop we have to reopen it again. We close it but it’s not the end of it. We have
to reopen it. Part of that reopening process is—

— After we have closed the loop, done that stuff with the executive

hat does this tell us, are there

council and faculty senate,

That’s what we are supposed to be doing.

Lynne you had a question about time-frame? Dave can you give us an idea about data collection and
returning?

Dr. Allen-The day before Thanksgiving is an appropriate time. Just kidding! What we would like to do
is have things collected as to where we can have a meeting in April, the whole group. If you go back
to Duffy’s path that he had up there.

We are looking to do that as a preliminary in April, so if we collect the data.—

e would like to at least have a preliminary look at it in April
to see if we are on the right track. —
Dr. Duffy-Specifically what we are going to do right now when he says_

—The spring is different. | want to do a trial run. This will

encompass a whole year. | want to do it because we are renewing this thing.

(juston'the fall data’soup throligh, basically up through nine just on the fall.( iiEtoImakelsure thatiti)
(B  OTHITEHEFERhSMESKOISHTESee 1 we ncd any wesking on 1.

When you say full data? What is that?

Dr. Allen-The data that are being collected right now.

Dr. Duffy-The data that is being collected right now is for this semester, it's for fall of 19. Now we are
going to look at it in the spring.
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S0 we would ke for everybodyto submit nto Survey Moriey by January. Ok

Dr. Allen-it will give us time to download it and do some analysis on it.

Dr. Duffy-Say January 31° because the WINN data is also due on January 31®. | want to lock at these

steps. Just looking at the fall data just §5ithat e can get used 10 looking at it and Work out where the)
headfallsioffd once we have this squared away, in the future, {Ewould go back as a regular cycle)

Then we would B8k it Scross theWholelear)For the moment,

I am not convinced that we can put data in front of people and departments and
them know what they are looking at. | can say come up with an action plan. | am not sure that when |
say that, the people that are listening understand what the action plan should entail. We need some

. That's what we are going to do with this.

collecte e spring then we will look at the
It's like a training exercise. We will look at it properly again. What we
would do once a year, we are going to do twice a year this time around. Just s0 to make sure we work
out how to do it right.

Professor-The packaged data? Are the department chairs in charge of that?

Dr. Duffy-We will send it to the department chairs.

Dr. Allen-We will package it from survey monkey and get it out to the department chairs.
Professor-They kind of prepare it in time for the discussion with the department?

Dr. Duffy-They will get the data and it gets on the agenda.

Professor-Then they discuss it with the department. Then whenever comes out of the minutes, we
send to you?

Dr. Duffy-They have to send us the minutes where they had this discussion,

Professor- As far as the action plan, whatever action plans come out, they put it on the minutes. Do
they have a template?

Dr. Duffy- At the moment, they can point them whichever way. | am looking for 2 path to follow. As

we go through this, as we find out the level of engagement, we find out the level of awareness, we
find out what is going to be the best practices. Then we can say, this is great, everyone is going to use
the same format.

Professor-What if you are dealing with a minor that has only one faculty member in it?

Dr. Duffy-Then it’s a good time for the whole department to look at it. We have the assessment for it.

15 the core currculum. Al th faculy should have some type of opinion on what the data tell on
itcalthinking. O social esponslbilty,or whatever it may be. SACS wants multi-disciplinary

involvement. So if you have like Andy with Geography, that’s fine, we are not talking about content,
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we aregtalking about performance. You could look at it by each individual area, but what you really
A

want tollook at is across the board.’ What is the level of performance in the area of social

responsibility in social sciences? Regardless.

Any other questions or issues? We have flexibility. This is the time to screw up so that we can put it
right.

Core Curriculum activities in spring 20. We will sending out reminders to the chairs in December and
January about core curriculum assessment so no one can say they did not know. What this reminder
is going to do is say- talk to the faculty, identify assignment and report. We will keep up with that.

AEFIS orientation/training/workshopping should take place in January, or early February depending
on facilities that are available.

Is AEFIS up and running?
Dr. Duffy-AEFIS is now up and running. | believe Karol was talking about that with training.

Dr. Allen-Yes. We are hoping to get this. Maybe in the spring we will start if we can through AEF
IS instead of Survey Monkey.

Professor-Am sorry fall data will still go through survey monkey?

Dr. Duffy-Links sent out are the links that we will use this time around. Those links are up and should
be easier to use. That's what we are collecting the data for. We don’t want to rush anybody. We can
get people trained in Januvary/February through AEFIS and have the technicians set up the rubrics
appropriately so that they can input the data through that. We should be able to do this. If we can
get this done in January and February, we should get that done in plenty of time for them to put data
in April or Miay. Trial run with assessment process. We need to identify the weak points and any
need for adjustments. We need to be aware of that. We can develop pointers on discussion topics
and action plans. We want to find out what it is what the chairs need to know to direct the discussion
to interpret the data. We can’t make an assumption that the chair knows automatically what they are
supposed to get out of curriculum assessment. Some of them may do, some of them might not. We
want to gauge that and help, so that we can get something meaningful. The thing to keep our faith in,
we have to do this anyway might as well get something out of it. If we do this right, it wiil help us to

improve,
Any questions about the assessment process or plan?

Professor-Basically, we should have the division meetings in February or March?

Dr. Duffy-In this particular case, when you have regular meetings, you can just put it on the agenda for
the regular meeting. Or if Steve Sears or George wants to make special meeting for it, then that is up
to them. If not, it can go in at a regular meeting. Usually there is 2, or 3 or 4.

As long as we get out results, by the end of March, we are ok so we can meet in April.

Dr. Duffy-yes. Asiong as we get back the documentation. Data comes in by January 31, the latest.
Dave and | get the data, package it and send it back to the chairs. That shouid take about two weeks,
say Valentine’s Day. Then they have the data, talk to us, what does it mean, blah, blah, blah.
Whenever the next scheduled meeting is, put it on the agenda and it's up for discussion. We don’t
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care. Aslong as we have something documented. Where the department looked at this data and
gave some analysis. Some indication of what their next steps are. We can come up with some type of
format, or template that we can design based on that, that goes back to the chairs, Everything Is great
and next time put it one this template. At this moment, | don’t know what is going to come back. !
don’t want to desigh a template that is missing something. | would rather have the thing back and
look at it and design the template around that. That way we have a better deal, we have sense of
ownership.

Anything else, Any updates, issues, any reason for concern? The chairs should know what is going on,
the instructors should know what is going on, everyone should have the links.

We will give an update, we can send out an email or you can report back that January 31% is the
deadline for that. It's also the deadline for WINN. | have notified the chairs, the WINN instructors
and already have given them the deadlines. That should he doable. Observations or suggestions.
That concludes our meeting. Thanks.





1: Identify Core Classes &
Instructors for Semester
[UC3 Schedule]

2: ldentify Assignments
Appropriate to Rubrics
[Instructors, Chairs, & UC3
Reps]

3: Basic Orientation on
Rubrics/ AEFIS [PROF & OIT]

4: Track Data Collection
[Institutional Assessment]

8: Data/ Action Plans from
COAS, UC, & ARSSB to UC3
for Documented Discussion/
Calibration

3rd Loop Closed

7: Document COAS
Discussion of Data [COAS
Chairs Meeting]

2nd Loop Closed

6: Document Department
Discussion of Data

[COAS Departments + UC &
ARSSB Meetings]

1st Loop Closed

9: AIER & "Whitepaper"
Prepared & Posted on IA
Website [Institutional
Assessment]

10: Presentation of Data/
Analysis to Executive Council
& Faculty Senate [Chair of
UC3]

Loop Completely Closed






University Core Curriculum Committee
Meeting of November 18, 2019 (KLM 330 @ 2:00 pm)

Agenda

Fall 19 assessment cycle updates/ check-in

Core Curriculum assessment process plan

2.1. Initial 10-step process

2.2. Closing the Loop and reopening the next cycle
2.2.1.Analyzing the impact of Core Curriculum activities and implementing improvements

Core Curriculum assessment activities in Spring 20

3.1. December & January reminders for Chairs

3.2. AEFIS orientation/ training/ workshopping

3.3. Trial run with assessment process with Fall 19 data
3.3.1.Identify weak points and need for adjustments
3.3.2.Pointers on discussion topics and action plans

Observations or suggestions?










Core Curriculum Meeting
October 21, 2019
2 p.m. KL330
In attendance-
Dr. Stephen Duffy
Dr. David Allen
Dr. Debra Scaggs
Dr. Jeff Brown
Ms. Kimber Palmer
Dr. Michael Kidd
Jessie Shaw
Kameron Jorgensen
William Nolen
Fei Luo
Jee Eun Ahn

Andy Hilburn

Dr. Duffy- sent two item invitations one for this meeting and one for next week. Make sure that you
attend at least one meeting. The main issue is the core curriculum assessment cycle, it needs to be
implemented this fall. We have to have a complete cycle before full report is submitted (5 year
report). We are a little bit behind the curve. We have some flexibility as to what we need to assess.
we aren’t going to be fussy this semester. We need to get the ball rolling. Starting in the spring, we
need more structure but by then we will have more structure. By the close of business tomorrow, |
will send out to this committee and to all the department chairs involved, an email package that will
have some general instructions as to how we are going to get things done and also what rubrics that
need to be used. These are all the classes that are going to be reviewed, we need assessment
material from this semester. These are all the classes that are going to be reviewed. We need
assessment material for this semester. So this is communication, these are the all the classes that
need to be reviewed. The classes down here, | will divide them up for the department chairs so that
they are user friendly for them. Just put generic thing for the artifact. | am being flexible this time.
Essentially for the communication, we need a written assignment or an oral presentation. What
exactly it’s on and that kind of stuff | am not concerned about this time. I just need the data back
from that. ‘So don’t be so caught about what has to be for this specific assighment. 'Anything that will
fit the bill will work this time around. They will be using the rubrics right here. Also this list has the
communication skills objective. This is what the Coordinating Board says that this is what we are
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supposed to be aiming for. (Hatever assignment addresses this Kind of OBjective or outcome is whab

nderstand that in some of these cases-

Astronomy and astrology we would not be doing a teamwork appropriate type deal.

There is that list | will be sending out. | will be send out links for the core rubrics. These are the links
for the rubrics that are based on the value rubrics, Unfortunately, because we still working on getting
AEFIS together. Which will solve a lot of problems right after it starts creating problems. We will have
to use the Survey Monkey scheme (which | don’t like). It's going to give us what we want for the time
being. If you look at the communication rubric for instance, obviously we need the department, we
need some of this information. The class and the section we definitely need. Now this is what caused
so much aggravation in the past-the student I.D. numbers. | was speaking to Dr. David Allen, and we
believe that we don’t need that information. So | will put them in the instructions, it is too late to
change the survey monkey, but we will for the spring. You can tell the people involved in collecting or
inputting the data that they don’t need to worry about this data.

Dr. Scaggs-Section numbers are they possibly listed on the forms? They were not in the past. There
are a lot more than that. Dr. Duffy asks David “Can you add it to the survey monkey?” He replies that
they can be added, Students level of attainment? Do we need this information?

Dr. Allen replies: It depends on what type of data do we need? Are we going to do any longitudinal
look at the data? Realistically, juniors and seniors do not take core classes. | do not think we are
going to report that information. Once in AEFIS, we can track any kind of information.

Dr. Duffy: Can we make this optional?
Dr. Allen: Either optional or remove it?

Dr. Duffy: Remove it. That is an option we can work on, but, for this semester, remove it. We will get
what we can. | would rather have a high participation rate, than worry about specifics for longitudinal
studies.

Anything else?

Dr. Duffy: We will sort it out and send it out. Hopefully, we can get this done before Tuesday at the
end of business, before | go.

A large part of this assessment has to do with the Coordinating Board and SACS. We have to report
core curriculum data to both those entities. Certain things in life that | strive to achieve:

Explain to people that Coordinating Board and SACS are two different things. We have to report to
both in different ways. Nevertheless, this is becoming a big deal. This is becoming a Core Celebra. In
regards to Coordinating Board and SACS, we are going to try to do our best to get it right. David-a
few words on the imperatives we are dealing with.

Dr. Allen-The Coordinating Board and SACS unfortunately don’t line up perfectly well. The
nfortunately, the question that was brought up to

the President of SACS at one of our meetings. She said it was fine. ¥oUldoinct have toldoiitbutonce))
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f we want to stay in compliance with SACS. I've got one of the things that

will need to be included:

Principles of Accreditation are what we are held accountable for. They have a resource manual to
help you understand what needs to get done for this. So the parts that pertain to general education, |
have got them all here in this nice little ten page document that will be included in what we send out,
Anything you want to know about it, | do not want to read it to everyone. Anything having to do with
general education for SACS purposes is like any other program before January 18" all we had to do is
to report that we had general education assessment. Now we have to close the loop like every other
rogram.

work than what we had to do before and a lot more frequently. Everything has to be done on a three
year cycle.

Dr. Duffy-It is a lot more stringent. Potentially wha |
o that we will have a report that essentially

Except it is going to be university wide and it is going to be the
core. We will suggest to Deans and Chairs to do the same at the college and department level for the
areas that they are concerned with. Simply because it’s going to be a more direct and accessible way
to collect and store materials for when we have to do big time reporting. We are familiar with the
AIRE, it's something we do anyway. It's a format that we can implement without having to come up
with something fancy. The thing about it is, it's like any other form of assessment the only difference
about dealing with the core on an institutional level is simply the scale of the amount of data that we
have to collect. How we go about collecting it and analyzing and closing the loop should not be any
different than when we do with program assessment. it is a question of making sure the data is there,
making sure that we can access it, making sure we talk about it, making sure that we then say this is
what we have seen and this is what we are going to do about it. Good luck with that!

William Nolen-) have two questions. The department level is there going to be an AIRE report on their
level or are you going to do it on an institutional level?

Dr. Duffy-We are going to be doing the AIRE on an institutional level for the core curriculum so that
we can do our reporting to the coordinating board and SACS or whatever. That institutional level is

what this committee s dealing with. (WiatWelare sliggesting isthatthere ISaIso SHAIRE oA the)

‘he way they want this thing assessed.

2" question-Will the department chairs have access to the scores when they get punched into survey
monkey?

Dr. Duffy-We are going to revise the information feedback loop so that people actually get the
information back and goes for WIN. | am tired of hunting down data.



karol.batey

Highlight



karol.batey

Highlight



karol.batey

Highlight



karol.batey

Highlight



karol.batey

Highlight



karol.batey

Highlight



karol.batey

Highlight



karol.batey

Highlight



karol.batey

Highlight



karol.batey

Highlight



karol.batey

Highlight



karol.batey

Highlight



karol.batey

Highlight



karol.batey

Highlight



karol.batey

Highlight



karol.batey

Highlight





Andy Hilburn-Do we know what we have in terms of the whole field of data?

Dr. Duffy-Will circulate paper on core curriculum he did last year. We did not collect anything last
year while we were working out what to do next. Which is what we are doing now. We have a

comprehensive view of what we collected in the previous four years or more. The problem is it is
comprehensive. The problem is what we have is not good enough for what we need in the future.

Can stuff by added? Geography-l know | have done stuff. Is there a sheet that say that this is there
and this is not?

Dr. Duffy-There are various sheets. Some of which | have obtained from my colleague over there-Dr.
Scaggs. There does not seem be a complete version. There seems to be several different versions
that were made by different people at different times. Some of which have more information than
athers. There is a live link to the original syllabus. In your particular case, if you know what classes

you are looking at we maybe able to go back to the original syllabus that was submitted and find that
there. There could be that avenue.

Dr. Duffy-1 went back and {68ked at GUF pIan that Was originally.made in 2013 of how e were going

None of the stuff that was in there, very few parts of it, whoever put it together, what's been
happening-you have several types of people (mostly administrators) who go off to workshops or
whatever it is and get these best practices and come back and they say
hat they do notlook at s the practical nature of how we actually operate
his thing has all these fantastic multi-disciplinary assessment teams that go
around collecting and analyzing data reporting to this person and reporting to that person. They have
all these

e don' have the faciities and we
s o T BYS A S o HTA TS A KFEISUSEEUE. e hove t

We also need to address the fact that oking in
@ataliThat’s not good promising people that or saying whatever because it makes it sound
convoluted. We need to And as part
of that going to what was said in the beginning, most disciplines have drifted away from their original
assignments or forgotten what they are, some have been consistent, others have drifted away. What
I would like to do is simply start from scratch and for us to go to departments and say this is what we
are going to do this time because— In the future, what realistically what is it that
you can as an assignment in the class that is going to do that, and then make a comprehensive list so
we can then maintain. It would have it all in one place. | think that would be better for us rather than
having to go back and say“Oh in History 1301 you said were going to have this and now you are doing
that and you have to go back to this other thing. | would rather pecple in 1301 say that this is the
assignment and what we are doing right now is appropriate. Each year when we do the closing
review, go hack to the departments and ask them if they want to keep their assignments. If they want

to keep the assignment, keep it. If they say no, tell us what you want to change. {hatway,itis\part )

—That is what we are supposed to be doing.

Dr, Allen-On the other part, using the common rubric across all courses for that particular assignment.
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Dr. Duffy-The rubric that we setting up in those links, those are the ones we are using. Everyone that
is doing communication, is going to use the communication rubric. When we develop the process that
one of the things we need to keep. | do not care if it is the program level or the institutional level.
Everybody is operating off the same rubric.

Dr. Allen-One thing about this, this is for evaluation, not necessarily measure. You can use for
measurement as well. | did the evaluative part in the rubric electronically and then | had spreadsheet
that | kept everything, put in a numeric grade that to me equated to the rubric score. Typically it was
multiple measurement values that | would put in that one evaluative measurement. If that makes
sense.

Dr. Duffy-The other thing about that is that it should be in the instructions as well. | just remembered
thisz you can use one artifact for multiple measures, You can use an argument paper, a position paper
you could use that for communication. You can also use that for personal responsibility. You
wouldn’t have to have a separate assignment.

Dr. Allen-You would use both rubrics. (fou would use beth rubrics at the same time, as you read
through it once.) My goal is make things as simple as possible for Faculty.

Dr. Scaggs-You are aware that there are writing intensive rubrics that are significantly different from
the communication value rubrics.

Dr. Allen-Correct.
Kameron Jorgensen-Should we change the WIN rubrics to match the communication rubrics?
Dr. Allen-that would be a separate committee meeting.

Dr. Duffy-These are standardized rubrics. The reason we are using those rubrics is because those are
the ones that the Coordinating Board recommend. They can’t ding us on the rubrics because they are
telling us to use them. As | mentioned before, we need to revise the Core Curriculum Assessment
Process. We will be rebullding it. We should have something in place hopefully by the end of the
spring semester. We are doing this because of compliance issues. We mentioned before, SACS and
the Coordinating Board have changed the rules an us. What we were doing in the past, was using one
measure.

Dr. Allen-As far as compliance, | do not like to scare people. |like to make them aware of what could
happen. One of the things (if we are not in compliance with SACS) is that they could actually pull our
accreditation. If they dao that, Title V funding goes away. Seventy percent plus of our students, well
we would not have a university. There are potentially serious consequences to this. Quickly, they will
give you enough rope to hang yourself. They are here to help. The Presidents of the universities vote
on all the SACS rules. We have no one to blame but ourselves.

Dr. Duffy-QEP is moving in the right direction. Now my major priority is the Core Curriculum. Dr.
Arenaz is on a SACS team and they are dinging people on the Core Curriculum. Actually, he has the
results. We can ask him about results when we start rebuilding this. o) ifDr Arenaz sighs'off'onit,
we know we are headed in the right direction.
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We need to implement a new program. We used the CLAPLUS. OIT says we can't use this survey
anymore. Itis considerably less inexpensive than CLAPLUS.

We have licenses for a different version, ETS Heighten. It is another one of these critical thinking
surveys. We have not been able to put it out there yet. We have not figured out a way to implement
this. There are issues with what classes/students take part in this survey. It's about 45 minutes to an
hour. We can set this up in the testing center. We need to draw certain types of students and certain
types of classes from the core curriculum including signature classes to go take this test. How this is
going to work, { de not know. We are going to implement in some way shape or form in the spring.

Dr. Allen-That one is focused on critical thinking.

Or. Du'fy-We want  process that suits our realit of faculty culture and assignments that we do inthe

would everyone involved in this, especially chairs, to get some feedback from faculty who are
involved in core curriculum as to what would make the process more user friendly to them. How can
we make the assessment process more meaningful? What is it that the faculty can get out of this?
We are collecting this data because the Coordinating Board and SACS says we have to. We might as
well use the information. How can we use it effectively? WE have to assure people that the
assessment is not there to beat up on people or beat up on them,

m 1t you have
low critical thinking scores, we want to know why. ere is problems with student writing, we want

to know why. Lots of facity wan to complain about this, well, fet u find out why.
Or. Allen-'s not about assigning blame, i’ about making positve impact on our students.

Dr. Duffy-How do we improve that. This goes back to that comprehensive report we did before, it also
tells us what we are doing right. We actually scored quite well in many areas. We want to be able to
praise what is positive as well to address any issues.

Dr. Duffy-ldentification of assignments for assessment and sampling. | want you to go back and find
aut what it is that in these various classes in your area, what the assignment is that they are going to
use for the assessment. We have worked out the sampling for some of the sections are big, so what

we would like in the various areas, up to 30 artifacts per section. (§0lif you'have a small Section, per

Kimber Palmer-Do you want us to report back to you as to what the assignment is?

Dr. Duffy-Yes. | would like to get as much information as quickly as possible so that we can prepare to
receive data. We will be putting the data into such a form so that we can report back. Electronic
collection would be better.

William Nolen-List of artifacts that you want, is that for all different rubrics or only from this
semester?

Dr. Duffy-Let’s start with the ones from this semester. | want to know this semester and the areas
that we are assessing so that we know what they know that they are supposed to be doing it and they
know what to expect. If there is any kind of incongruity, or people have problems with it. We can
address these problems. We want to get as accurate as possible. Obviously, we are dealing with
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reality here. Some areas are going to be right on top of it, some areas are going to have to do a lot
maore work, | would rather have them participating with a broad assignment than not participating. |
would rather get something.

Dr. Scaggs-Just because | have it in my head because | have previous versions. | need clarification. If
you have multiple sections, how many artifacts will you need?

Dr. Allen-Is this from the lab or from the lecture?

Dr. Kidd-Both. Because the lab was separated from the lecture, we assess them separately.
William Nolen-we have a similar problem with English 1.

Dr. Duffy-30 percent

Dr. Scaggs-It used to be 35 percent up to 100 artifacts overall. If there is a class with three sections,
then it would be 30 percent of the three classes.

Dr. Allen-30 percent would be fine.

Dr. Duffy-This process is still under review. We have to work it out from the get go. The other thing
as well. We have more students, more sections. By the end of the spring, we should have some sort
of handbook for these occasions.

Dr. Scaggs-If you want to rebuild this thing from the ground up, maybe you don’t need this. If you
want to see what we did before, | have a document. It would be helpful to look at. We found out
that we were doing way more than what Austin was doing.

Dr. Duffy-If we get the feedback we know who to address it.
Dr. Allen-l will take a lock at Banner-the courses, to get a better idea of what we need for sampling.

Dr. Duffy-We will not get all the answers in one go. We may have to continuously revise this for the
next four years. There will be a meeting next week. Please advise the chairs that this is going to
happen. If we don’t have information by next week, at least try to have it by October.

Any guestions? Dean Weitman, University College will be collecting portfolios. | would like to look
into this. Thank you so much for your time.
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University Core Curriculum Committee
March 9, 2020 @ 2:00-3:00 pm (KLM 330)
Agenda

1. Assessment Schedule for Spring 2020
a. Use same survey monkey as Fall (due Friday, May 29, 2020)
2. Department-level analysis of assessment data
3. Generic Core rubrics
a. AEFIS/ Consistent domains and scoring scale
b. Programs can use their own rubric variation for local assessment, but not for
institutional assessment (same for WIN)
4, Programs’ Core math options in 4 Year Degree Plans (catalogue)
a. “Math 1314” [College Algebra] or “Math Core Course”?
5. Discussion of Core Assessment Data from Fall 2019
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TEXAS A&M INTERNATIONAL UNIVERSITY
University College

Fall 2018
UNIV 1101 Learning in a Global Context
Time/Location/Days
Faculty’s Name: __ Blended/Hybrid (50-85%)
Office Hours: Office Location: __ Face-to-Face
Email: Office Phone: ___Online

___ Online(QM)
__Service-Learning
The Purpose of this Course
Learning in a Global Context is the first of two Freshman Seminar courses aimed at providing first-year students
opportunities to acclimate to college level academic expectations, appreciate undergraduate research, and acknowledge
academic support services available at Texas A&M International University (TAMIU). Specifically, this course offers
freshmen an opportunity to discover topics that they would like to explore in depth using an I-Search format, which is
grounded in an interdisciplinary internationally focused academic study through the Common Read program. Students will
become familiar with a variety of services available to assist them throughout their degree, including those that aid with
academic coursework and research.

Relationship to/Alignment with the University College’s Mission

The mission of University College is to provide students with their "roots and wings"- roots that are strengthened and
deepened by strong academic support and wings that allow them to experience academic success and turn their career
dreams into reality. University College accomplishes this mission by providing a full array of academic initiatives and
support services. This course, in particular, introduces entering freshmen to academic life during their first year at TAMIU.
This course also helps to establish the sound roots that increase awareness of academic and student life resources, as well as
to develop pro-active academic and social behavior. Co-curricular events are introduced as well that provide unique growth
opportunities.

Course Catalog Description

This course focuses on models of academic success through assignments that apply learning theories and an international
perspective to student coursework. Writing, class discussion, and small group work promote academic success through core
curriculum focused assignments that promote/encourage the investigation and evaluation of facts and data presented.
Cognitive and attitudinal self-assessment tools, academic survival skills, and student life resources through peer mentoring
and awareness of university support services programs are also included.

This course is part of TAMIU’s Core Curriculum, Optional Core Component Area and is aligned to the Act-on-Ideas,
Quality Enhancement Plan (QEP).

Marketable Skills Obtained in this Course: Because we are preparing you for a world of work after graduation,
we want you to begin to accumulate a set of employable skills (a.k.a. Marketable skills) throughout your college career. In
this class, the marketable skills gained are:

Communication skills (i.e., written, verbal, digital, and visual)

Critical thinking skills, fact checking skills, and research skills
Teamwork, organizational skills, and tactfulness skills.

Intercultural competence, social responsibility, and culturally sensitive

il e

Required Textbook(s)/Materials

Required Textbook(s)
Ung, L. (2000). First they killed my father: A daughter of Cambodia remembers. New York: Harper Collins
Publishers.
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Required Material(s)
TAMIU planner. (Obtained through the Advising and Mentoring Center)

Additional Resources:

1. Reading the Globe website: http://www.tamiu.edu/spotlight/

2. Writing Center Workshops — 2018 Fall Series

The TAMIU Writing Center is pleased to announce its 2018 Fall Series of writing workshops. These workshops are
open to all TAMIU students. However, space is limited to the first 40 students to RSVP. So, if you're struggling with

your writing and want to develop your skills or just want to understand what is expected of you as a writer, these
workshops are for you!

All workshops will be offered from 1-2 p.m.

e Sept. 24 — “Expectations of college writers”
e Oct. 22 — “Writing Skill: Sentence Variety”
e Nov. 26 — “Proofreading & Editing Strategies”

To RSVP to any of these workshops, please navigate to the following link: http://bit.ly/wec wshprsvp.

NOTE: Ifyou are interested in multiple workshops, you will have to RSVP separately for each workshop.

3. University Learning Center Workshops--TBA



http://www.tamiu.edu/spotlight/

http://bit.ly/wc_wshprsvp
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Course Map for: UNIV 1101 Learning in a Global Context

Evaluation Methods

Investigate, evaluate, and draw

appropriate conclusions derived from Communication Skills

2. facts and information gathered Critical Thinking I-Search Project
through research ® via a multimodal Social Responsibility
presentation

Course Student Learnin . .
Outcomes (CSLO) g Core Curriculum ! Tasks/Assignments
Inquiry & Analysis VALUE
Rubric;
Examine connections between Communication Skills 2 I-Search Proiect Social Responsibility VALUE
1. cultural, societal, and international Critical Thinking ) Rubric; and the
issues through the Common Read Social Responsibility Modified Integrated
Communication VALUE
Rubric)
Inquiry & Analysis VALUE
Rubric;

Social Responsibility VALUE
Rubric; and the

Modified Integrated
Communication VALUE
Rubric)

Student Mentor Meetings;

Discover the various student academic L . Academic Support/Tutoring
. . Communication Skills .
3. support services available on campus Sessions;

to enhance one’s own academic skills Professor Meeting; and
University Engagement

Verification from AMC

Evidences of completion/attendance

Note: The I-Search is composed of varied components, each of which will be assessed separately.

1 Only the following will be assessed for the Core Curriculum Student Learning Outcomes: Social Responsibility.
2 Assesses oral and written communication.

3 Aligned to Act-on-ldeas, QEP and the Killam Library’s Learning Goals for Information Literacy in UNIV 1101 through the online Library modules

4 Assesses integrated communication skills.
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Additional Course Information (e.g., Description of Assignments and Course-related
Information)

Description of Assignments

Assignments are due as noted unless otherwise announced in class. Students are responsible and will be held accountable for
any information, work, assignment, etc., missed; and for maintaining currency with assignment modifications and/or due-dates
regardless of the circumstance.

1.

I-Search Project (50%)

Each student will complete an I-Search project and presentation in a small group (3) or pairs. The purpose of the I-
Search is to investigate an area of interest stemming from the Common Reader. Topics will be generated in class
through a focused/guided brainstorming session, and be ones that you want to learn more about through research and
inquiry. The following components will be developed as part of the I-Search project; some of the components are
developed independently and some are completed in your group. Pay attention to which you are individually

accountable for completing and which your group must complete.

1. Based on the topic of interest, each group will develop a research question with a graphic organizer. The
research question will be the origin of the I-Search project.

2.  Each member of the group will complete an Annotated Bibliography, composed of three different credible
resources (e.g., article, website, and other of choice). Each resource will present a different perspective on the
I-Search topic.

3. Each group will develop a presentation based on the topic and the combined recourses from the annotated
bibliography. The presentation will be a multimodal display (e.g., PowerPoint, Pecha Kucha, video) of your
choice.

4. The final exam will be an individual response to a reflective essay based on the I-Search project.

Grading of the I-Search Component Parts:
Research Question/Graphic Organizer (5%) (Completed as a group)
Annotated Bibliography (15%) (Completed individually)—assesses INQUIRY & ANALYSIS
Multimodal Presentation (15%) (Completed as a group)—assesses COMMUNICATION
Final Exam/Reflective Essay (15%) (Completed individually)—assesses SOCIAL RESPONSIBILITY

Student Mentor Meetings (20%)

Each student will meet for 30 minutes every week with a student mentor in the Advising and Mentoring Center. During
each session, the mentor will ask to see your TAMIU Planner to help you follow through on academic responsibilities.
You will also discuss your professional, and/or personal academic goals, as well as enhance academic skills (e.g., email
etiquette, study skills, and time management). Each time you meet with your mentor, you will complete on-demand
assignments/tasks, including the Student Support Services Scavenger Hunt to acclimate and enhance your academic
skills. Monthly, small group meetings will focus on The 7 Highly Effective Habits of College Students. The mentor
meetings will also lead to discovering the various academic services available to you. Further, your planner will be
evaluated during each mentor meeting as well.

If you must miss your regularly scheduled mentor meeting, contact your mentor as soon as possible during the week of
the missed meeting to reschedule the weekly meeting. For information regarding your mentor appointments, such as
changes, rescheduling, or other matters, please contact your mentor directly.

Academic Support/Tutoring Sessions (10%)

Each student will visit one of the following centers of academic support/tutoring for a minimum of four (4) hours-- (two
(2) hours in September; two (2) hours in October). Academic support/tutoring hours may be completed at the Writing
Center, the University Learning Center, TRiO, or external (out-of-class) SI sessions. Each time you participate in any
academic support/tutoring session, you will need to use your TAMIU ID card in order to log-in in order to record each
visit. Faculty will receive verification of your log-in times electronically. Keeping track of your tutoring sessions is your
responsibility, not the tutors’. Please do not ask the academic support/tutoring centers for the number of hours you
completed.

NOTE: Athletic Study Hall does not meet this requirement.
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4.

Other Assignments/Tasks (20%)

a. University Engagement

Each student will attend and document attendance at two (2) campus events during the semester of their choice from
two different categories (e.g., fine arts performance, lecture series, student organization meetings, TAMIU off-
campus events, or Service-Learning Expo). Appropriate elective events are those that are not required by faculty,
such as The Freshmen Convocation, Cultural Awareness Day, and the RTG Author’s Day—which ARE required
events.

b. On-demand Assignments/Tasks

On-demand assignments/tasks (e.g., quizzes or reflections), announced or unannounced, may be given at the
discretion of the faculty. When given and at the discretion of each faculty, on-demand assignments/tasks may be
computed into final grades. These assignments/tasks may not be made-up due to an absence, or recaptured.

c. Professor Meeting

Each student will schedule an appointment with one of your non-UNIV course instructors, preferably one faculty
member in your learning community, or as instructed by your UNIV faculty before midterm, in order to complete
information on the Professor Meeting Sheet. The purpose of this meeting and gathered information is to help you
develop an academic connection with your instructor.

d. ePortfolio

Each student will create an electronic portfolio (eportfolio) in order to provide a collection of work and experiences
in an electronic format that showcase learning over time. The eportfolio will be created using New Google Sites,
using a gmail email account. Your instructor will provide further information as to what should be included in your
eportfolio.

e. Haven Training, Parts I & II

TAMIU is committed to students’ well-being and safety. As such, all freshmen enrolled in UNIV 1101 will
complete a two-part computer-based interactive training on Understanding Sexual Assault. There are two parts to
the trainings; Part 1 is 1.5 hours; Part II, 15 minutes. Students who do not complete the training may have a hold
placed on their records until the training is completed. Instructions regarding the training and timelines for
completion will be announced it class.

f.  American Democracy Project-Digital Polarization Initiative (Web Literacy and Misinformation)
TAMIU is part of a national project focused on web literacy and misinformation. As such, you may be involved in
courses that help you understand why misinformation matters. Some of the skills addressed include: how to assess
the reputation of an academic journal; how to uncover who is behind the website viewed; and specific agenda/s
supported. Strategies, tactics, and tools to discover the truth about digital content on the web are shared to aid you
with web-literacy and digital misinformation.

Course-related Information

Active Engagement

As a participant in this class, you are expected to be actively engaged, as demonstrated through your participation;
timeliness; preparedness; and online discussions/activities, as pertinent. Caution: Your lack of involvement may be
mistaken for a lack of preparedness and preparation. (Also see the policy on Professional Engagement and
Expectations below.)

Reading the Globe Essay Competition — Read, Write, Go!

Each student is highly encouraged to participate in the Reading the Globe Essay Competition. Typically, 15 winners
of the essay competition will be invited to go abroad to the locale near, or in, that of where the Common Reader took
place. The trip abroad will expose you first-hand to the foreign country, its people, communities, and ways of life---all
areas that you read about! This exciting venture is paid for by the University. Additional information will be presented
in class. Check out our Reading the Globe webpage at http://www.tamiu.edu/spotlight/index.shtml.




http://www.tamiu.edu/spotlight/index.shtml
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Early Alert Program

This class is part of the “Early Alert” program. The “Early Alert” program is designed to promote student success and retention
through coordination and communication between students, faculty, academic support personnel and staff. If you begin to
experience difficulties in the course (e.g., with assignments, test grades, participation, or attendance), a referral will be sent to an
advisor through the Early Alert system. Once a referral has been made, an advisor will send an email message to your TAMIU
and personal email accounts, notifying you of the reason for the referral. The referral will ask you to meet with an advisor. You
and the advisor will work together to create an action plan to address any difficulties that you are experiencing in this course. This
action plan may involve taking advantage of various campus support services, such as the University Learning Center, the
Writing Center, the Student Counseling Center, etc.

Since the “Early Alert” program provides essential notices by email, a course requirement is that you check your TAMIU email
account frequently and respond quickly if you receive an email message from an advisor or other TAMIU offices.

Instructional Approaches/Methodologies Utilized in this Course

Instructional approaches/methodologies utilized in this course typically reflect a “discourse-seminar” format. Students are
expected to synthesize, apply, and construct information and knowledge from the following exemplified array of strategies: text
analysis, technology (i.e., websites), discussion, debate, critical thinking questions, independent practice, concept maps, reflective
logs, lecture, etc.

Final Grade

Final grades in this course are calculated as: The University College’s grading scale is:

(List assignments/tasks values.)
A = 90 - 100%

I-Search Project 50 % B = 80 -89

Student Mentor Meetings 20 % C = 70-179

Academic Support/Tutoring 10 % D = 60-69

Sessions
Other Assignments/Tasks 20 % F h Below 59
TOTAL 100 % W Dropped/Withdrawn

I Incomplete (See policy on Incomplete Grades.)

**Midterm Grades Due: October 17, 2018
**Withdrawal Date: November 15, 2018.

Course References/Bibliography (in APA Format):

o Contemporary Printed Sources (within five years):

e (Classical Printed Sources (older than five years):

Assaf, L., Ash, G., Saunders, J. & Johnson, J. (2011). Renewing two seminal literacy practices: I-Charts and I-Search
papers. English Journal, 18(4), 31-42.

Hoffman, J. (1992). Critical reading/thinking across the curriculum: Using I-Charts to support learning. Language
Arts, 69(2), 121-127.

Lyman, H. (2006). I-Search in the age of information. English Journal, 95(4), 62-67.

Macrories, K. (1988). The I-Search paper: Revised edition of searching writing. Portsmouth, NH: Heinemann-
Boynton/Cook.

Patterson, N. (2003). Becoming literate in the ways of the Web: Evaluating Internet resources. Voices from the
Middle, 10(3), 58-59.

Wilhelm, J. D. (2004). Inquiring minds use technology! Voices from the Middle, (11)3, 45-46.
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o Non-Print Sources:

1. RTG website: www.tamiu.edu/spotlight/index.shtml

2.  New York Times Articles See Directions Below: T Bkt

Students, faculty, and staff at Texas A&M International University now have full access to The New York
Times online, including mobile apps (*).

The New York Times online covers a variety of topics with unsurpassed quality and depth through breaking
news articles, blogs, videos and interactive features. In addition, you will be able to share content on social
networks, save articles of interest, subscribe to email newsletters and set up personalized alerts.

To activate your account, visit the following site while connected to the TAMIU network; register using
your TAMIU email address:

The New York Times: https://www.nytimes.com/grouppass

Once activated, access is available from any location, on or off campus. You may use this service on five
devices. To download your free New York Times app: visit nytimes.com/mobile (*).

3. Duncan, D., Lockhart, L., & Ham, L. (2012). The new I-Search, you search, we all learn to research: A how-to-
do-it manual® for teaching research using Web 2.0 tools and digital resources.
http://www.alastore.ala.org/pdf/1094-the-new-i-search-you-search-we-all-learn-to-research.pdf

4.  www.ReadWriteThink.org

Attachment/s (e.g., rubrics, handouts) (These may be posted on Blackboard, attached to the syllabus, and/or or
passed out in class as determined by the faculty.)



http://www.tamiu.edu/spotlight/index.shtml

https://www.nytimes.com/grouppass

http://www.alastore.ala.org/pdf/1094-the-new-i-search-you-search-we-all-learn-to-research.pdf

http://www.readwritethink.org/



University College (rev. 08/18)

Page 8 of 17

TENTATIVE COURSE SCHEDULE for UNIV 1101 (These dates should also be included in your Tentative Schedule)

Date/Session/Class/Meeti

Preparation for Class (Readings)

Topics Covered

Outcome/Product/Performance Due

ng/Module (Assignments)
September 7 Convocation
September 3 Labor Day—CLASSES HELD
September 24 Voter Registration Day
September 26 “One Vote” film showing
October 5 RTG Author’s Day
October 6-8 Essay Competition
October 17 Midterm Grades Due
October 29 Spring Registration
November 9 Service-Learning Expo

November 12

9

Celebrating Students’ Success (Recognizing students
progression towards degree completion; (a.k.a. The
Wall)

November 15

Withdrawal Date

November 21

Reading Day

November 22-24

Thanksgiving-Day Holidays

November 26-December 1

Faculty Evaluations

December 1

Last Class Day-- Final Reflective Essay

December 12

Final Grades Due by 11:59 pm

TBA

University College Fair

TBA Individually scheduled

I-Search Presentations

TBA Individually scheduled

Library Day

Sept. 19 Cultural Awareness Day
Sept. 20 World Religion Day
TBA Individually scheduled | Café¢ Prof (for FIGS)
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Policies of University College
(Required on all University College Syllabi)
Undergraduate Policies

Mission Statement

The mission of University College is to provide students with their "roots and wings"- roots that are strengthened and
deepened by strong academic support and wings that allow them to experience academic success and turn their
career dreams into reality.

Professional Engagement and Expectations

Preparing to become a highly effective student requires a great deal of commitment, time, and preparation on the student’s part.
Students are expected to be: respectful, civil, and well-prepared; as well as to communicate effectively, meet deadlines, be
receptive and responsive to feedback, and be fair and ethical. Thus, students are expected to arrive to class on time, as well as
remain in class for the duration; and attend classes regularly; be equipped to participate in all class activities and discussions. All
coursework is expected to be word processed (unless announced otherwise), proofread, spell checked, and grammar checked.
(Students needing help with Standard English should contact the Writing Center.) Assignments are due as noted within the
syllabus unless otherwise announced, whether in class or electronically. Students are held responsible for regularly checking
Blackboard and their TAMIU email account for course-related matters.

University College encourages classroom discussion and academic debate as an essential intellectual activity. We strongly
believe that students learn to express and defend their beliefs, and that they learn to listen and respond respectfully to others
whose beliefs they may not share. The College will always tolerate diverse, unorthodox, and unpopular points of view; however,
we will not tolerate condescending or insulting remarks. When students verbally abuse or ridicule and intimidate others whose
views they do not agree with, they subvert the free exchange of ideas that should characterize a university classroom. If actions
are deemed by the professor to be disruptive, students will be subject to appropriate disciplinary action, which may include being
involuntarily withdrawn from the class.

Attendance

Regularity in attendance is expected. Attendance will be taken during each class session. Students are responsible for
maintaining currency with assignment modifications and/or due-dates regardless of the circumstance. Arriving late and leaving
early limits and ultimately impacts opportunities for learning. In the event that students must be absent, they are responsible and
will be held accountable for any information, work, assignment, etc., missed, regardless of the circumstance. Students officially
representing the University in an approved activity should have such absences formally discussed with the course faculty
member in advance so that arrangements for missed activities, coursework, etc. can be adjusted pro-actively.

Please note that significant absences from class may (and often do) impact final grades and financial aid. Students absent for a
personal illness, or other reasons, are expected to present justification for absences to faculty who will counsel with the candidate
and advise whether or not the work missed during the particular absence, may be made-up.

Use of Electronics during Class

Electronic devices, such as cellular phones, tablets, iPads, iPods, ear buds, phones, etc., distract learners. In consideration of
peers, all electronic devices are to be set on modes that lessen interference with the class ambiance and learning. Text messaging
and cell calls are to be completed outside the learning environment, if necessary.

Written Assignment Criteria

Written materials should reflect students' knowledge of the content as well as the use of higher level thinking skills (i.e.,
analysis, interpretation, synthesis, and evaluation) and reflect correct spelling, punctuation, grammar, and usage. Written
assignments/tasks must be word processed and follow the most current addition of the typically recognized academic formats
(e.g., APA, Chicago/Turabian, or MLA). If you are unfamiliar with a particular format, please visit the Writing Center!

Late Tasks/Assignments
Assignments that are turned in late will receive a grade of 50, or less, unless prior acceptable, arrangements are made with the
faculty member.

Previously Submitted Work

Students are expected to complete original work; developed and submitted for each course assignment/task. As such, work from
one course may not be submitted for another course. Work submitted from one course to another will not be accepted for credit
and will earn a grade of zero.
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Exams
There are two types of assessments given:

On-demand tasks/assignments (such as quizzes, exit slips), announced or unannounced, may be given at the discretion of the
professor. When given, they may, also at the discretion of the professor, be computed into final grades. These performances
may not be made-up due to an absence, or recaptured.

Final exams will be given in all undergraduate courses and are noted on the course syllabus. All final exams for UNIV courses
are given on the last day of the course.

Academic Integrity

As a member of the TAMIU academic community, students are expected to exhibit a high level of honesty and integrity in their
pursuit of higher education, be mature, self-directed, and able to manage their own affairs. Students who are unwilling to abide
by these basic expectations will find themselves facing academic and/or disciplinary sanctions. PLEASE NOTE: Such
sanctions will be noted on students’ transcripts. Students are expected to share in the responsibility and authority with faculty
and staff to challenge and make known acts that violate the TAMIU Honor Code. For more information on the Honor Code,
please visit the Office of Student Affairs website. TAMIU faculty have the discretion to impose grade penalties for infractions of
the Honor Code as deemed necessary.

Copyright Restrictions

The Copyright Act of 1976 grants to copyright owners the exclusive right to reproduce their works and distribute copies of their
work. Works that receive copyright protection include published works such as a textbook. Copying a textbook (or other
sources) without permission from the owner of the copyright may constitute copyright infringement. Civil penalties include
damages up to $100,000; criminal penalties include a fine up to $250,000 and imprisonment.

Copyright laws do allow students and professors to make photocopies of copyrighted materials with very limited portions of an
article from a journal or a chapter from a book. The librarians will best identify what is allowed and not allowed. Photocopies
may not be sold for a profit. Finally, students who copy textbooks to avoid buying them or professors who provide photocopies
of textbooks to enable students to save money are violating the law.

Plagiarism and Cheating
Plagiarism: Plagiarism is the presentation of someone else’s work as your own and occurs when you:

1) Borrow someone else’s facts, ideas, or opinions and put them entirely in your own words, you must acknowledge that
these thoughts are not your own by immediately citing the source in your paper. Failure to do this is plagiarism.

2) Borrow someone else’s words (short phrases, clauses, or sentences), you must enclose the copied words in quotation
marks as well as citing the source. Failure to do this is plagiarism.

3) Present someone else’s paper or exam (stolen, borrowed, or bought) as your own, you have committed a clearly
intentional form of intellectual theft and have put your academic future in jeopardy. This is the worst form of
plagiarism.

Here is another explanation from the 2010, sixth edition of the Manual of The American Psychological Association (APA):

Researchers do not claim the words and ideas of another as their own; they give credit where credit is due. Quotations marks
should be used to indicate the exact words of another. Each time you paraphrase another author (i.e., summarize a passage
or rearrange the order of a sentence and change some of the words), you need to credit the source in the text.

The key element of this principle is that authors do not present the work of another as if it were their own words. This can
extend to ideas as well as written words. If authors model a study after one done by someone else, the originating author
should be given credit. If the rationale for a study was suggested in the Discussion section of someone else's article, the
person should be given credit. Given the free exchange of ideas, which is very important for the health of intellectual
discourse, authors may not know where an idea for a study originated. If authors do know, however, they should
acknowledge the source; this includes personal communications (pp. 15-16).

Consult the Writing Center or a recommended guide to documentation and research such as the Manual of the APA or the
MLA Handbook for Writers of Research Papers for guidance on proper documentation. If you still have doubts concerning
proper documentation, seek advice from your instructor prior to submitting your work.

Penalties for Plagiarism: Should a faculty member discover that a student has committed plagiarism, the student should receive
a grade of 'F' in that course and the matter will be referred to the Dean and the Honor Council for possible disciplinary action.
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* Caution: Be very careful what you upload to Turnitin or send to your professor for evaluation. Whatever you upload
for evaluation will be considered your final, approved draft. If it is plagiarized, you will be held responsible. The
excuse that “it was only a draft” will net be accepted.

* Caution: Also, do not share your electronic files with others. If you do, you are responsible for the possible
consequences. If another student takes your file of a paper and changes the name to his or her name and submits it and
you also submit the paper, both are held responsible for plagiarism. It is impossible for us to know with certainty who
wrote the paper and who stole it. And, of course, we cannot know if there was collusion between you and the other
student in the matter,

Students are encouraged to submit their work to TurnItIn before they submit the assignment for a grade in order to view the
similarity index. To do this, go to “Optional Settings”; select “No-repository” and submit.

Avoiding plagiarism: (Purdue University’s Online Writing Lab (OWL) provides materials on “Avoiding Plagiarism.” This
useful information is found at: http://owl.english.purdue.edu/handouts/print/research/r_plagiar.html )

Cheating:
Cheating is an act of deception in which students misrepresent information related to academic work. (See the TAMIU Student
Handbook, Section 7.01b for examples.)

Penalties for Cheating: Should a faculty member discover a student cheating on an exam or quiz or other class project, the
student should receive a “zero” for the assignment and not be allowed to make the assignment up. The incident should be
reported to the Dean and to the Honor Council. If the cheating is extensive, however, or if the assignment constitutes a major
grade for the course (e.g., a final exam), or if the student has cheated in the past, the student should receive an “F” in the course;
the matter should be then referred to the Honor Council. Under no circumstances should a student who deserves an “F” in the
course be allowed to withdraw from the course with a “W.”

Student Right of Appeal: Faculty will notify students immediately, via students’ TAMIU e-mail account, that they cheated
and/or submitted plagiarized work. Students have the right to appeal a faculty member’s charge of academic dishonesty by
notifying the TAMIU Honor Council of their intent to appeal as long as the notification of appeal comes within 10 business days
of the faculty member’s e-mail message to the student. The Student Handbook provides more details.

Scholastic Deficiency
Midterm reports are sent to each student via UConnect. Students are highly encouraged to monitor their own progress throughout
their coursework, as each is responsible for the grade earned.

Students remain in good academic standing if the institutional GPA is 2.0 or above. Students are on academic probation if the
GPA falls below 2.0. Notification of academic probation is through the Registrar’s Office. When visiting your mentor in the
Advising and Mentoring Center, you need to share your anticipated and end-of-semester GPA. Students on probation may be
required to register for a reduced course load, which may impact financial aid.

UConnect, TAMIU Email, and Dusty Alert

Announcements are sent to students through TAMIU’s UConnect portal and TAMIU E-mail accounts, as these are the official
means of communicating course and university business with students and faculty. Checking UConnect and the TAMIU e-mail
account should become a regular routine. Missing important TAMIU e-mail or UConnect messages from a faculty member,
chair, or dean is not an accepted excuse or reason for not knowing. Students are encouraged to sign-up for Dusty Alert (see
www.tamiu.edu) which is an instant cell phone text-messaging system allowing the University to communicate instantly with an
on-campus emergency, something of immediate danger, or a campus closing.

Responses to Communiques
Typically, responses to inquiries, email, phone messages, and other communiques are within 24-48 hours of their receipt. Should
students not receive a response, please contact the dean’s office at (956) 326-2134.

Technology Issues
Issues with technology should be directed to the Office of Instructional Technology via email (helpdesk.tamiu.edu) or by calling
Office of Information Technology (OIT) at (956) 326-2310.

Accommodations for Students with Disabilities

Texas A&M International University is committed to providing reasonable accommodations in compliance with the Americans
with Disabilities Act (ADA). If you require academic accommodations, or you suspect you have a disability, you are
responsible for registering with the Disabilities Services Coordinator (956) 326-2763 located in the Student Counseling Center
(ZSC 138B).




http://owl.english.purdue.edu/handouts/print/research/r_plagiar.html

http://www.tamiu.edu/
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Student Attendance and Leave of Absence (LLOA) Policy

As part of our efforts to assist and encourage all students towards graduation, TAMIU provides Leave of Absence (LOA) for
students, including pregnant/parenting students, in accordance with the Attendance Rule (Section 3.24) and the Student LOA
Rule (Section 3.25) which includes the “Leave of Absence Request” form. Both rules can be found in the TAMIU Student
Handbook: http://www.tamiu.edu/studentaffairs/StudentHandbook1.shtml).

Under Title IX of the Education Amendments of 1972, harassment based on sex, including harassment because of pregnancy or
related conditions, is prohibited. A pregnant/parenting student must be granted a leave of absence (LOA) for as long as the
student’s physician deems the absence medically necessary. Specifically, a pregnant/parenting student is afforded the following:

(1) Submit work after a deadline that was missed because of a LOA due to pregnancy or childbirth.
(2) If grading is based in part on class attendance or participation, earn the credits missed so that the student can be

reinstated to the status held before the LOA.
(3) At the conclusion of the LOA, return to the same academic and extracurricular status held when the LOA began.

Student Support Services:
The University provides a number of academic support services for students. The following services are available and should be
used frequently:

Advising and Mentoring Center-- Contact Information: Zaffirini Student Success Center 222, (956) 326-2886,
AMC@tamiu.edu

Writing Center- Contact Information: Billy F. Cowart Hall 203, (956) 326-2883 or (956) 326-2884,
writingcenter@tamiu.edu

University Learning Center- Contact Information: Billy F. Cowart Hall 205, (956) 326-2723, ULC@tamiu.edu

Student Counseling Center — Contact Information: Zaffirini Student Success Center 138, (956) 326-2230

Testing Center- Contact Information: Zaffirini Student Success Center 201, (956)326-2131,
thetestingcenter@tamiu.edu

TRiO-- Contact Information: Billy F. Cowart Hall 208, (956) 326-2718

Killam Library—Contact Reference Desk on first floor of library, (956) 326-2138, or consult library website:
http://www.tamiu.edu/library/

Course Grading Scale:

The College uses the following grading scale. Any course in which an “F” is earned must be repeated. In some colleges, courses
with a “D” earned may need to be repeated. For “I” grades, an Independent Contract must be completed with the faculty of
record. All grades are available via the web at the end of each semester. Numerical values correspond to the letter grades as
noted. Final grades are calculated using the following, whereby:

A = 90 - 100%

B = 80 -89

C = 70 -79

D = 60-69

F = Below 59

S/CR/P Satisfactory/Credit/Pass
W Dropped/Withdrawn

1 Incomplete

Dropping a Course

This course is part of the TAMIU’s Core Curriculum and thus is required for all entering freshman and students with less than 30
SCHs. Dropping this course, like any other course, may seriously impact financial aid, registering for future classes; ultimately
graduation, and fixed tuition rates. Thus, you are highly encouraged to remain in this course once enrolled. Students

are responsible for dropping a course before the drop date. Faculty are not responsible for, and cannot drop students from
courses.




http://www.tamiu.edu/studentaffairs/StudentHandbook1.shtml

mailto:AMC@tamiu.edu

mailto:writingcenter@tamiu.edu

mailto:ULC@tamiu.edu

mailto:thetestingcenter@tamiu.edu

http://www.tamiu.edu/library/
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Incomplete Grades
Incomplete grades are given at the discretion of the faculty member, on a case by case basis. Students who are unable to
complete a course should withdraw from the course before the final date for withdrawal and receive a “W.” To qualify for an

“Incomplete” and thus have the opportunity to complete the course at a later date, a student must meet with the faculty member
to determine if an “Incomplete” is merited. Typically, “Incompletes” are given only under unique circumstances, such as when
the student cannot complete the course because of an accident, illness, or a traumatic personal or family event.

When an “Incomplete” is warranted,
1. The student must agree to complete the missing course work before the end of the next long semester or based on agreed
to The student must sign an “Incomplete Grade Contract” and secure signatures of approval from the professor and the
Dean.
2. timelines noted in the contract. Failure to meet specified timelines will cause the “I”” to automatically be converted to an
“F”; extensions to deadlines may be granted by the Dean of the college, under dire circumstances.

Grade of Changes and Appeals

Faculty are authorized to change final grades only when they have committed a computational error or an error in recording a
grade, and they must receive the approval of their department chairs and the Dean to change the grade. As part of that approval,
they must attach a detailed explanation of the reason for the mistake. Only in rare cases would another reason be entertained as
legitimate for a grade change. A student who is unhappy with his or her grade on an assignment must discuss the situation with the
faculty member teaching the course. If students believe that they have been graded unfairly, they have the right to appeal the grade
using a grade appeal process in the Student Handbook and the Faculty Handbook.
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SOCIAL RESPONSIBILITY VALUE RUBRIC

for more information, please contact valne@aacn.org

Definition
Social Responsibility: to include international competence, knowledge of civic engagement, and the ability to engage effectively
in regional, national, and global communities (Adopted by LEAP Texas, Summer 2017)

Association

AlA
I ¥

Colleges and

% Universities

—

AT

Mastery Level
Point value 4

Proficient Level
Point value 3

Developing Level
Point value 2

Basic Level
Point value 1

Below Level
Point value 0

Knowledge

Cultural self-

Articulates insights
into cultural rules
and biases (e.g.

Recognizes new
perspectives about
own cultural rules

Identifies own cultural
rules and biases (e.g.
with a strong

Shows minimal
awareness of own
cultural rules and

Lacks complete
awareness of own
cultural rules or

understanding of the
degree to which
people use physical
contact while
communicating in
different culture) and
is able to skillfully
negotiate a shared
understanding based
on those differences.

based on those
differences.

those differences but
is still unable to
negotiate a shared
understanding.

understanding.

awareness seeking complexity; | biases (e.g. not preference for those even those shared biases.
aware how her/his looking for rules shared with own | own cultural (e.g.
experiences have sameness; cultural group and uncomfortable with
shaped these rules, comfortable with seeks the same in identifying cultural
how to recognize complexities that others.) differences with
and respond to new perspectives others.)
cultural resulting in a | offer.)
shift in self-
description
Knowledge of Demonstrates Demonstrates Demonstrates partial Demonstrates Elements of
cultural sophisticated adequate understanding of the surface another culture are
frameworks understanding of the | understanding of the | complexity of understanding of the | couched in
complexity of complexity of elements important to | complexity of negative or
elements important elements important to | members of another elements important dismissive terms or
to members of members of another culture in relation to to members of student denies
another culture into culture in its history, | its history, values, another culture in existence of
its history, values, values, politics, politics, relation to its cultural differences
politics, communication communication styles, | history, values, or experiences.
communication styles, economy, or economy, or beliefs politics,
styles, economy, or beliefs and practices. | and practices. communication
beliefs and practices. styles, economy, or
beliefs and
practices.
Skills Interprets Recognizes Identifies components | Views the Experiences of
intercultural intellectual and of other cultural experience of others | others are denied
Empathy experiences from the | emotional perspectives but but does so through | or couched in
perspectives of own | dimensions of more responds in all own cultural negative or
and multiple than one worldview situations with own worldview. dismissive terms.
worldviews and and sometimes uses worldview.
demonstrates ability | more than one
to act in a supportive | worldview in
manner that interactions.
recognizes the
feelings of another
cultural group.
Skills Articulates complex | Recognizes and Identifies some Has a minimal level | Lacks
understanding of participates in cultural differences in | of cultural understanding of
Verbal and cultural differences cultural and non- verbal and non-verbal | differences in verbal | verbal and non-
nonverbal in verbal or non- verbal communication and is | and non-verbal verbal
communication verbal communication and aware that communication; is communication at
communication (e.g. | begins to negotiate a | misunderstandings unable to negotiate a | even a minimal
demonstrates shared understanding | can occur based on shared level.
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TAMIU MODIFIED INTEGRATED COMMUNICATION
VALUE RUBRIC

for more information, please contact valne@aacn.org

Definition—Oral Communication
Oral communication is a prepared, purposeful presentation designed to increase knowledge, to foster understanding, or
to promote change in the listeners' attitudes, values, beliefs, or behaviors.

Definition—Written Communication (W)

Written communication is the development and expression of ideas in writing. Written communication involves
learning to work in many genres and styles. It can involve working with many different writing technologies, and mixing texts,
data, and images. Written communication abilities develop through iterative experiences across the curriculum.

Definition—Visual Communication (V)
Visual communication is the development and expression of ideas in non-verbal formats. Visual communication involves

making meaning of information through symbols, images, and/or representations coupled with text, data, and illustrations. These
may include signs, symbols, wording, graphics, drawings, graphs, and/or tables.

and fluency, and is virtually
error-free.

The language in the portfolio
has few errors.

although writing may
include some errors.

Communication Capstone Milestones Benchmark
4 3 2 1
Delivery (O, V) Delivery techniques (posture, | Delivery techniques (posture, [Delivery techniques Delivery techniques
gesture, eye contact, gesture, eye contact, (posture, gesture, eye (posture, gesture, eye
professionalism, and vocal professional attire, and contact, casual attire, and | contact, appearance, and
expressiveness) make the vocal expressiveness) make [vocal expressiveness) make | vocal expressiveness)
presentation compelling, and | the presentation interesting, [the presentation detract from the
speaker appears polished and | and speaker appears understandable, and speaker| understandability of the
confident. comfortable. appears tentative. presentation, and speaker
appears uncomfortable.
Control of Syntax Uses sophisticated language |Uses straightforward Uses language that Uses language that
and Mechanics (O, that skillfully communicates language that generally generally conveys meaning | sometimes impedes
V, W) meaning to readers with clarity | conveys meaning to readers. [to readers with clarity, meaning because of errors

in usage.

Sources and

Demonstrates skillful use of

Demonstrates consistent use

Demonstrates an attempt to

Demonstrates an attempt

in ways that deepen
meaning, making clear the
interdependence of language
and meaning, thought, and
expression to create a
coherent, comprehensive,
captivating message.

representation to explicitly
enhance and connect
content and form,
demonstrating awareness of
purpose and audience to
establish a coherent
message.

representation that connects
in a basic way what is
being communicated
(content) with how it is said
(form) to develop a clearly
distinct message.

Evidence (O, V, W) high-quality, credible, relevant | of credible, relevant sources [use credible and/or relevant | to use sources to support
sources to develop ideas that | to support ideas that are sources to support ideas that| ideas in the writing. Some
are appropriate for the situated within the discipline |are appropriate for the sources are identified
discipline and genre of the and genre of the writing with |discipline and genre of the | through citations.
writing with accompanying | accompanying discipline writing with specific
discipline specific citations. | specific citations. citations.

Integrated Fulfills the assignment(s) by | Fulfills the assignment(s) by [Fulfills the assignment(s) | Fulfills the assignment(s)

Communication choosing a format, language, |choosing a format, by choosing a format, (i.e. to produce an essay, a

(O, W, V) and other visual representation |language,and other visual language, and other visual | poster, a video, a

PowerPoint presentation,
etc.) that supports the
general purpose in an
appropriate form.

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level

performance.
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INQUIRY AND ANALYSIS VALUE RUBRIC

for more information, please contact value@aacn.org

Definition
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Association

Colleges and
Universities

—

Inquiry is a systematic process of exploring issues, objects or works through the collection and analysis of

evidence that results in informed conclusions or

complex topics or issues into parts to gain a better understanding of them.

judgments. Analysis is the process of breaking

Evaluators are enconraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level

performance.

Capstone
4

Milestones

3

2

Benchmark
1

Topic selection

Identifies a creative,
focused, and manageable
topic that addresses
potentially significant yet
previously less-explored
aspects of the topic.

Identifies a focused and
manageable/doable
topic that appropriately
addresses relevant
aspects of the topic.

Identifies a topic that
while
manageable/doable, is
too narrowly focused
and leaves out relevant
aspects of the topic.

Identifies a topic that is
far too general and wide-
ranging as to be
manageable and doable.

Existing
Knowledge,
Research, and/or
Views

Synthesizes in-depth
information from relevant
sources representing
various points of
view/approaches.

Presents in-depth
information from
relevant sources
representing various
points of
view/approaches.

Presents information
from relevant sources
representing limited
points of
view/approaches.

Presents information
from irrelevant sources
representing limited
points of
view/approaches.

Design Process

All elements of the

methodology or theoretical

framework are skillfully
developed. Appropriate

methodology or theoretical

frameworks may be
synthesized from across

disciplines or from relevant

Critical elements of the
methodology or
theoretical framework
are appropriately
developed, however,
more subtle elements are
ignored or unaccounted
for.

Critical elements of the
methodology or
theoretical framework
are missing, incorrectly
developed, or unfocused.

Inquiry design
demonstrates a
misunderstanding of the
methodology or
theoretical framework.

subdisciplines.

Analysis Organizes and synthesizes | Organizes evidence to | Organizes evidence, but | Lists evidence, but it is
evidence to reveal reveal important the organization is not | not organized and/or is
insightful patterns, patterns, differences, or | effective in revealing untelated to focus.
differences, or similarities | similarities related to important patterns,
related to focus. focus. differences, or

similarities.
Conclusions States a conclusion that is a | States a conclusion States a general States an ambiguous,

logical extrapolation from
the inquiry findings.

focused solely on the
inquiry findings. The
conclusion arises
specifically from and
responds specifically to
the inquiry findings.

conclusion that, because
it is so general, also
applies beyond the scope
of the inquiry findings.

illogical, or
unsupportable
conclusion from inquiry
findings.

Limitations and
Implications

Insightfully discusses in
detail relevant and
supported limitations and
implications.

Discusses relevant and
supported limitations
and implications.

Presents relevant and
supported limitations
and implications.

Presents limitations and
implications, but they are
possibly irrelevant and
unsupported.
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Texas A&M International University

Killam Library: Information Literacy Goals ®
(Fall 2016)

1. Students will know how to select, narrow, develop, and define research questions for both informative
and persuasive topics.

2. Students will understand the use of background reading (including appropriate sources) to identify
topic keywords and facilitate outlining.

3. Students will know how to organize a research question into logical subtopics (outlining).
4. Students will have some understanding of the range and variety of information sources.

a. Students will understand the differences between books, articles, and webpages, and the
implications for evaluation and effective use.
b. Students will be able to access both print and electronic sources (including Journal Linking).

5. Students will be able to use effective searching techniques to find books, articles, and other sources in
library databases, and will be able to find print materials in the library.

a. Students will know how to access library databases, will have some understanding of the
variety and range of those databases, and will know how to find and select the database(s) that
will be most helpful to their research need.

Students will be able to identify and use certain key databases such as the library catalog.
Students will understand how controlled vocabulary and keywords work in database records,
and the implications for searching.

d. Students will understand Boolean searching and be able to generate Boolean searches.

e. Students will understand and be able to use truncation.

f.  Students will know that searching help is available at the Reference Desk.

6. Students will know how to select and evaluate sources in the context of a specific research topic.

Q

Students will understand and be able to apply the five main evaluation criteria to all sources.
b. Students will understand the particular pitfalls of unpublished sources (web sources) and the
importance of being able to identify and trust the person or organization responsible for the
information.

7. Students will know how to assemble information gathered from sources into a complete and coherent
research product.

8. Students will know how to use a style manual to cite sources correctly.
9. Students will understand the concept of plagiarism.

08/16 rw

> Most of these outcomes were to be acquired in UNIV 1101 and will be advanced in UNIV 1402 and beyond.







TEXAS A&M INTERNATIONAL UNIVERSITY
University College

reat minds

Spring 2019

UNIV 1402 Signature Course: (Add your Course Title)
Lecture Time/Location/Days
Seminar Time/Location/Day

Lecture Faculty’s Name:
Office Hours: Office Location: __ Face-to-Face
Email: Office Phone: __Service-Learning

Seminar Faculty’s Name:
Office Hours: Office Location:
Email: Office Phone:

The Purpose of this Course

Signature Courses are the second of two Freshman Seminar courses aimed at providing first-year students opportunities to acclimate
to college level academic expectations, appreciate undergraduate research, and acknowledge academic support services available at
Texas A&M International University (TAMIU). Specifically, these courses offer freshmen an opportunity to uncover interdisciplinary
divergent topics in depth building upon the I-Search format. Signature Courses provide a mechanism for students to communicate
developing idea and expressing them through oral, written and visual means, in order to explore new disciplines from highly
recognized faculty. Students learn integrated skills that transfer to any major and employment opportunity. While this course assesses
the following Core Objectives: Communication. Critical Thinking, Personal Responsibility, and Teamwork, additional skillsets
include: metacognition, problem solving, grit, and open mindsets to differing perspectives and worldly views.

Relationship to/Alignment with the University College’s Mission

The mission of University College is to provide students with their "roots and wings"- roots that are strengthened and deepened by
strong academic support and wings that allow them to experience academic success and turn their career dreams into reality. University
College accomplishes this mission by providing a full array of academic programs and support services. This course, in particular,
introduces entering freshmen to more sophisticated academic thinking, research, and collaborative communication approaches during
their first year at TAMIU. This course also helps to establish the sound roots that increase awareness of academic and student life
resources, as well as to develop pro-active academic and social behavior.

Course Catalog Description

Large-group lecture and discussion classes focusing on a multidisciplinary issue. Multiple sections may be offered with various topics
and instructors. Designed to introduce undergraduates to in-depth analysis from an interdisciplinary perspective. Includes an introduction
to University resources, such as research facilities, academic and student life resources, and University lectures, events, or performances.
Prerequisite: Successful completion of UNIV 1101 or concurrently registered for UNIV 1101.

This course is part of TAMIU’s Core Curriculum, Optional Core Component Area and is aligned to the Act-on-Ideas, Quality
Enhancement Plan (QEP).

Marketable Skills Obtained in this Course: Because we are preparing you for a world of work after graduation, we
want you to begin to accumulate a set of employable skills (a.k.a. Marketable skills) throughout your college career,
which you can add to your ePortoflio. In this class, the marketable skills gained are:

Communication skills (i.e., written, verbal, digital, and visual)

Critical thinking skills and research skills

Teamwork, collaboration, adaptability, and interpersonal/tactfulness skills
Dependability (i.e., meets deadlines, follows through) and personal/ethical responsibility
Strategic Planning and organizational skills

M

Big Question/Enduring Understanding
The big question or enduring understanding for this course is:
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Required Textbook(s)/Materials

Required Textbook(s)

Required Material(s)
TAMIU planner. (Used in UNIV 1101 and obtained through the Advising and Mentoring Center)

Optional Material(s)

Course Map for: UNIV 1402 Signature Courses:

Assignments should sharpen originality, critical and analytic thinking, teamwork, and communicative skills through integrative
interdisciplinary perspectives. The course focuses on the process of reasoning and reflectivity of interdisciplinary contexts as applicable
to the real world. Communication skills integrate varied perspectives on interdisciplinary issues so that a holistic application of
problem-solving is demonstrated. This course is divided into two major components: Lecture and seminar .Students must pass each
component successfully to receive credit for the course.

Interdisciplinary Course Student culum !
Learning Outcomes (ICSLO) Core Curriculum

Construct and justify an opinion,
conclusion, judgment, and/or
solution in a logical, cohesive Critical Thinkin
manner through the exploration of Teamwork & Interdisciplinary Research Inquiry and Analysis
multiple sources/evidences, Project VALUE Rubric
including facts and data, to connect
and synthesize interdisciplinary
ideas 2

Integrate communication

approaches to enhance meaning of First Year Undergraduate Modified

content through the articulation of . R .
T e . A——— Communication Research Symposium Communication
VALUE Rubric

suitable formats (i.e., oral, written,
visual)
Foster collaborative teamwork
through effort, constructive Teamwork VALUE
interagctions, and contributions to the LGS TBA Rubric
team and its outcome/product
Connect choices, actions, and Reflection on ethical situations
consequences with ethical decision- | Personal regarding choices or actions
making in a variety of social Responsibility with corresponding
contexts consequences
You may add additional SLOs for
your course. Please complete the
row for each 2-3 additional SLO
added.
Note: This course assesses the following Core Curriculum outcomes: Communication Skills, Critical Thinking, Personal Responsibility, and
Teamwork. At the discretion of the professor, this course may also assess Social Responsibility, and/or Empirical and Quantitative Skills

Tasks/Assignments Evaluation Methods

Modified Personal
Responsibility
VALUE Rubric

Additional Course Information (e.g., Description of Assignments and Course-related Information)

Description of Assignments (This course should embed the New York Times and as much as possible
connect to global parallels.)

! The following Core Curriculum Student Learning Outcomes will be assessed: Communication, Critical Thinking, Personal Responsibility,
and Teamwork.
2 Connects to the First Year Act-on-Ideas, QEP, SLOs in Phase 1:Benchmarking and Phase 5: Analysis
3 Connects to the First Year Act-on-Ideas, QEP, SLOs in Phase 4: Expression and Phase 5: Analysis
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Assignments/Tasks:

This course is divided into two components: Lecture and Seminars. The Seminar portion of this course must be passed in
order to pass the course. Assignments are due as noted unless otherwise announced in class. Students are responsible and will
be held accountable for any information, work, assignment, etc., missed; and for maintaining currency with assignment
modifications and/or due-dates regardless of the circumstance.

1. First Year Undergraduate Research Symposium Project/Service-Learning Expo
Each research team will present their interdisciplinary research project at the annual First Year Undergraduate
Research Symposium. For those classes that embed Service-Learning into the course, students will present at the
Service-Learning Expo. Additional information will be presented in class and during your seminar meetings.

2. Other Assignments

3. Seminar-related Assignments/Tasks

a) Campus Intra-action Activities Campus Events/Activities
e Each student will attend and reflect upon attendance at least one (1) Presidential Lecture (or other
Lectures with faculty consent.) (Prompt will be provided through the Seminar section.)

e  Each student will reflect upon at least one (1) TAMIU Gems as embedded into the course. (Prompt
will be provided through the Seminar section.)
b) Student Mentor Meetings (Students will meet with their mentor every other week in the Advising and
Mentoring Center.

¢) Research Day/s

d) Teamwork Assessments

e) Personal Responsibility reflections on ethical decision-making.
f) Other:

4. On-demand Assignments/Tasks
On-demand assignments/tasks (e.g., quizzes, homework, article reviews, reflections), announced or unannounced,
may be given at the discretion of the faculty. When given, and at the discretion of each faculty, on-demand
assignments/tasks may be computed into final grades. These assignments/tasks may not be made-up due to an
absence, or recaptured.

Course-related Information (Please add additional information as relevant to your course.)

Active Engagement
As a participant in this class, you are expected to be actively engaged, as demonstrated through your participation; timeliness;
preparedness; and discussions/activities, as pertinent. Caution: Your lack of involvement may be mistaken for a lack of
preparedness and preparation. (Also see the policy on Professional Engagement and Expectations below.)

Instructional Approaches/Methodologies Utilized in this Course

Instructional approaches/methodologies utilized in this course typically reflect a lecture and a “discourse-seminar” format. Students are
expected to synthesize, apply, and construct information and knowledge from the following exemplified array of strategies: text
analysis, technology (i.e., websites), discussion, debate, critical thinking questions, independent practice, concept maps, reflective logs,
etc.

Final Grade

Students must pass each component (Lecture and Seminar) to receive credit for the course. ** Attendance will be taken
throughout the class.

Final grades in this course are calculated as: The University College’s grading scale is:
(List assignments/tasks values.)
First Year Undergraduate Research 15% A - 20-100% *
Symposium /Service-Learning Expo B = 80 -89
First Year Undergraduate Research Project 20% C = 70 - 79
(5% will come from the Annotated D - 60-69
Bibliography)
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Personal Responsibility Structured Reflection 15% F = Below 59

Mentor Meetings 15% w Dropped/Withdrawn
: : o
On/Demand/Faculty Discretion 35% I Incomplete (See policy on

TOTAL 100.00% Incomplete Grades.)

This course may transfer with a grade of “C” or higher as part of the Core Curriculum Optional Component.

*Grades for Dual Credit must be converted and reported in a numerical value (92) vs a letter grade (A).
**Withdrawal Date: April 18, 2019
Course References/Bibliography:

e  Contemporary Printed Sources (within five years):

e (Classical Printed Sources (older than five years):

e Non-Print Sources:

Early Alert Program

This class is part of the “Early Alert” program. The “Early Alert” program is designed to promote student success and retention through
coordination and communication between students, faculty, academic support personnel and staff. As such, faculty report academic
concerns about students through the alert system, as students confide in their professors about issues that may put them at risk of
failing. Early Alerts enables prompt intervention and appropriate support to aid the student. The program’s goal is to be preventative
for students who are at risk of failing a course due to academic issues or personal hardships. Some examples of academic issues
include: not submitting work in a timely manner, missing assignments or exams, and/or excessive absences. Examples of hardships
include: personal difficulties for a variety of reasons, work conflicts, and/or interpersonal relations. An Early Alert may also be
submitted by others (i.e., staff and peers) who notice a marked difference in appearance or demeanor.

An Early Alert referral requires essential details from the reporter such as the student’s current standing in the course, academic
recommendations from the faculty member, as well as other pertinent information that can help the Early Alert Advisor conceptualize
the case and provide appropriate support, academic advising, and referrals to the student.

Once a referral has been made, an advisor will send an email message to your TAMIU and personal email accounts, notifying you of
the reason for the referral. The referral will ask you to meet with an advisor. You and the advisor will work together to create an action
plan to address any difficulties that you are experiencing in this course. This action plan may involve taking advantage of various
campus support services, such as the University Learning Center and/or the Writing Center. Since the “Early Alert” program provides
essential notices by email, a course requirement is that you check your TAMIU email account frequently and respond quickly if you
receive an email message from an advisor.

Attachment/s (e.g., rubrics, handouts) (These may be posted on Blackboard or passed out in class as determined by the
faculty.)

Rubrics: Inquiry and Analysis VALUE Rubric
Teamwork VALUE Rubric
Modified Communication VALUE Rubric
Modified Personal Responsibility VALUE Rubric

Killam Library: Information Literacy Goals

IMPORTANT DATES TO REMEMBER
PLEASE DOUBLE CHECK ALL DATES BELOW

January 22 First Class Day

March 10 Midterm Grades Due
March 11-16 | Spring Break

April 1 Summer/Fall Registration
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Date/Session/Class
Meeting/Module

Preparation for Class

Topics Covered

Outcome/Product/Performance
(Assignments) Due

April 18 Withdrawal Date

April 18 Service-Learning Expo

April 19-20 Easter Holidays

April 27 Last Class Day

April 29 Reading Day (No classes)

X];reﬁ(%f First Year Undergraduate Research Symposium
May 14 Final Grades Due at Midnight

TENTATIVE COURSE SCHEDULE for UNIV 1402

Rev. 10/9/18
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INQUIRY AND ANALYSIS VALUE RUBRIC

for more information, please contact value@aacn.org

Definition

Association

A
/

LN ra

Colleg

Universities

and

Inquiry is a systematic process of exploring issues, objects or works through the collection and analysis of evidence
that results in informed conclusions or judgments. Analysis is the process of breaking complex topics or issues into parts to
gain a better understanding of them.

Evaluators are enconraged to assign a gero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

Capstone
4

Milestones

3

2

Benchmark
1

Topic selection

Identifies a creative,
focused, and manageable
topic that addresses
potentially significant yet
previously less-explored
aspects of the topic.

Identifies a focused and
manageable/doable topic
that appropriately
addresses relevant aspects
of the topic.

Identifies a topic that while
manageable/doable, is too
narrowly focused and
leaves out relevant aspects
of the topic.

Identifies a topic that is far
too general and wide-
ranging as to be
manageable and doable.

Existing Knowledge,
Research, and/or Views

Synthesizes in-depth
information from relevant
sources representing
various points of
view/approaches.

Presents in-depth
information from relevant
sources representing
various points of
view/approaches.

Presents information from
relevant sources
representing limited points
of view/approaches.

Presents information from
irrelevant sources
representing limited points
of view/approaches.

Design Process

All elements of the
methodology or theoretical
framework are skillfully
developed. Appropriate
methodology or theoretical
frameworks may be
synthesized from across
disciplines or from relevant
subdisciplines.

Critical elements of the
methodology or theoretical
framework are
appropriately developed,
however, more subtle
elements are ignored or
unaccounted for.

Critical elements of the
methodology or theoretical
framework are missing,
incorrectly developed, or
unfocused.

Inquiry design
demonstrates a
misunderstanding of the
methodology or theoretical
framework.

logical extrapolation from
the inquiry findings.

solely on the inquiry
findings. The conclusion
arises specifically from and
responds specifically to the
inquiry findings.

that, because it is so
general, also applies
beyond the scope of the
inquiry findings.

Analysis Organizes and synthesizes | Organizes evidence to Organizes evidence, but Lists evidence, but it is not
evidence to reveal reveal important patterns, | the organization is not organized and/or is
insightful patterns, differences, or similarities | effective in revealing unrelated to focus.
differences, or similarities | related to focus. important patterns,
related to focus. differences, or similarities.

Conclusions States a conclusion that is a | States a conclusion focused | States a general conclusion | States an ambiguous,

illogical, or unsupportable
conclusion from inquiry
findings.

Limitations and
Implications

Insightfully discusses in
detail relevant and
supported limitations and
implications.

Discusses relevant and
supported limitations and
implications.

Presents relevant and
supported limitations and
implications.

Presents limitations and
implications, but they are
possibly irrelevant and
unsupported.
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TEAMWORK VALUE RUBRIC

Jfor more information, please contact value@aacu.org

Definition

Association

Colleg
Universities

Teamwork is behaviors under the control of individual team members (effort they put into team tasks, their manner of interacting with others
on team, and the quantity and quality of contributions they make to team discussions.)
Evaluators are encouraged to assign a gero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

Capstone
4

Milestones

3

2

Benchmark
1

Contributes to Team
Meetings

Helps the team move forward
by articulating the merits of
alternative ideas or proposals.

Offers alternative solutions
ot courses of action that
build on the ideas of
others.

Offers new suggestions to
advance the work of the

group.

Shares ideas but does not
advance the work of the

group.

Facilitates the
Contributions of Team
Members

Engages team members in
ways that facilitate their
contributions to meetings by
both constructively building
upon or synthesizing the
contributions of others as
well as noticing when
someone is not participating
and inviting them to engage.

Engages team members in
ways that facilitate their
contributions to meetings
by constructively building
upon or synthesizing the
contributions of others.

Engages team members in
ways that facilitate their
contributions to meetings
by restating the views of
other team members
and/or asking questions
for clarification.

Engages team members by
taking turns and listening
to others without
interrupting,

Individual
Contributions Outside
of Team Meetings

Completes all assigned tasks
by deadline;

work accomplished is
thorough, comprehensive,
and advances the project.
Proactively helps other team
members complete their
assigned tasks to a similar
level of excellence.

Completes all assigned
tasks by deadline;

work accomplished is
thorough, comprehensive,
and advances the project.

Completes all assigned
tasks by deadline;
work accomplished
advances the project.

Completes all assigned
tasks by deadline.

Fosters Constructive
Team Climate

Supports a constructive team
climate by doing all of the
following:

* Treats team members
respectfully by being
polite and constructive
in communication.

* Uses positive vocal or
written tone, facial
expressions, and/ot
body language to convey
a positive attitude about
the team and its work.

* Motivates teammates by
expressing confidence
about the importance of
the task and the team's
ability to accomplish it.

* Provides assistance
and/or encouragement
to team membets.

Supports a constructive
team climate by doing any
three of the following:

* Treats team members
respectfully by being
polite and constructive
in communication.

* Uses positive vocal or
written tone, facial
expressions, and/ot
body language to
convey a positive
attitude about the team
and its work.

* Motivates teammates
by expressing
confidence about the
importance of the task
and the team's ability
to accomplish it.

* Provides assistance
and/or encouragement
to team members.

Supports a constructive
team climate by doing any
two of the following:

* Treats team members
respectfully by being
polite and constructive
in communication.

* Uses positive vocal or
written tone, facial
expressions, and/ot
body language to
convey a positive
attitude about the team
and its work.

* Motivates teammates
by expressing
confidence about the
importance of the task
and the team's ability
to accomplish it.

* Provides assistance
and/or encouragement
to team members.

Supports a constructive
team climate by doing any
one of the following:

¢ Treats team members
respectfully by being
polite and constructive
in communication.

* Uses positive vocal or
written tone, facial
expressions, and/ot
body language to convey
a positive attitude about
the team and its work.

* Motivates teammates by
expressing confidence
about the importance of
the task and the team's
ability to accomplish it.

* Provides assistance
and/or encouragement
to team members.

Responds to Conflict

Addresses destructive conflict
directly and constructively,
helping to manage/resolve it in
a way that strengthens overall
team cohesiveness and future
effectiveness.

Identifies and
acknowledges conflict and
stays engaged with it.

Redirecting focus toward
common ground, toward
task at hand (away from
conflict).

Passively accepts alternate
viewpoints/ideas/opinions.
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TAMIU MODIFIED INTEGRATED COMMUNICATION

VALUE RUBRIC

for more information, please contact valne@aacn.org

Definition—Oral Communication
Oral communication is a prepared, purposeful presentation designed to increase knowledge, to foster understanding, or to
promote change in the listeners' attitudes, values, beliefs, or behaviors.

Definition—Written Communication (W)

Written communication is the development and expression of ideas in writing. Written communication involves learning to
work in many genres and styles. It can involve working with many different writing technologies, and mixing texts, data, and images.
Written communication abilities develop through iterative experiences across the curriculum.

Definition—Visual Communication (V)

Visual communication is the development and expression of ideas in non-verbal formats. Visual communication
involves making meaning of information through symbols, images, and/or representations coupled with text, data, and
illustrations. These may include signs, symbols, wording, graphics, drawings, graphs, and/or tables.

Association
of American
Colleges and
Universities

AJA
032l

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

(posture, gesture, eye
contact, professionalism,
and vocal expressiveness)
make the presentation
compelling, and speaker
appears polished and
confident.

(posture, gesture, eye
contact, professional
attire, and vocal
expressiveness) make the
presentation interesting,
and speaker appears
comfortable.

(posture, gesture, eye
contact, casual attire, and
vocal expressiveness) make
the presentation
understandable, and speaker
appears tentative.

Communication Capstone Milestones Benchmark
4 3 2 1
Delivery (O, V) Delivery techniques Delivery techniques Delivery techniques Delivery techniques

(posture, gesture, eye
contact, appearance, and
vocal expressiveness)
detract from the
understandability of the
presentation, and speaker
appears uncomfortable.

Control of Syntax and
Mechanics (O, V, W)

Uses sophisticated
language that skillfully
communicates meaning to
readers with clarity and
fluency, and is virtually
error-free.

Uses straightforward
language that generally
conveys meaning to
readers. The language in
the portfolio has few
errofs.

Uses language that generally
conveys meaning to readers

with clarity, although writing
may include some errors.

Uses language that
sometimes impedes
meaning because of errors
in usage.

Sources and Evidence

O,V, W)

Demonstrates skillful use
of high-quality, credible,
relevant sources to develop
ideas that are appropriate
for the discipline and genre
of the writing with
accompanying discipline
specific citations.

Demonstrates consistent
use of credible, relevant
sources to support ideas
that are situated within the
discipline and genre of the
writing with
accompanying discipline
specific citations.

Demonstrates an attempt to
use credible and/or relevant
sources to support ideas
that are appropriate for the
discipline and genre of the
writing with specific
citations.

Demonstrates an attempt
to use sources to support
ideas in the writing, Some
sources are identified
through citations.

Integrated
Communication

O, W, V)

Fulfills the assignment(s)
by choosing a format,
language, and other visual
representation in ways
that deepen meaning,
making clear the
interdependence of
language and meaning,
thought, and expression to
create a coherent,
comprehensive,
captivating message.

Fulfills the assignment(s)
by choosing a format,
language,and other visual
representation to
explicitly enhance and
connect content and
form, demonstrating
awareness of purpose and
audience to establish a
coherent message.

Fulfills the assignment(s) by
choosing a format, language,
and other visual
representation that
connects in a basic way
what is being communicated
(content) with how it is said
(form) to develop a clearly
distinct message.

Fulfills the assignment(s)
(i.e. to produce an essay, a
postet, a video, a
PowerPoint presentation,
etc.) that supports the
general purpose in an
appropriate form.
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TAMIU PERSONAL RESPONSIBILITY RUBRIC

MODIFIED AACU ETHICAL REASONING VALUE RUBRIC

for more information, please contact value@aaci.org

Definition

Ethical Reasoning is reasoning about right and wrong human conduct. It requires students to be able to assess their own ethical values
and the social context of problems, recognize ethical issues in a variety of settings, think about how different ethical perspectives might be
applied to ethical dilemmas, and consider the ramifications of alternative actions. Students’ ethical self-identity evolves as they practice ethical
decision-making skills and learn how to describe and analyze positions on ethical issues.

Evaluators are encouraged to assign a ero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

Capstone

4

Milestones

Benchmark

1

Below Benchmark

0

Ethical Self-Awareness

Analyzes both core
beliefs and the origins
of the core beliefs
with greater depth
and clarity.

Analyzes both core
beliefs and the origins
of the core beliefs.

States both core
beliefs and the origins
of the core beliefs.

States either theit core
beliefs or articulates
the origins of the core
beliefs but not both.

Does not meet
benchmark level
performance.

Ethical Issue
Recognition

Recognizes ethical
issues when presented
in a complex,
multilayered (gray)
context AND makes
connections,/between
among the issues.

Recognizes ethical
issues when issues are
presented in a
complex, multilayered
(gray) context OR
makes connections
between/among the
issues.

Recognizes basic and
obvious ethical issues
and makes partial
connections
between/among the
issues.

Recognizes basic and
obvious ethical issues
but fails to make
connections.

Does not meet
benchmark level
performance.

Application of Ethical
Perspectives/Concepts

Independently applies
ethical
petspectives/concepts
to an ethical question,
accurately, and
considers full
implications of the
application.

Independently applies
ethical
petspectives/concepts
to an ethical question,
accurately, but does
not consider the
specific implications
of the application.

Independently applies
ethical
petspectives/concepts
to an ethical question
but the application is
inaccurate.

Applies ethical
petspectives/concepts
to an ethical question
with support.

Does not meet
benchmark level
performance.

Evaluation of
Different Ethical

States and defends an
ethical position

States and defends an
ethical position

States an ethical
position and the

States an ethical
position but cannot

Does not meet
benchmark level

Perspectives/Concepts | against the objections |against the objections | objections to, state the objections to |performance.
to, assumptions and | to, assumptions and | assumptions and and assumptions and
implications of implications of implications of limitations of the
different ethical different ethical different ethical different
petspectives/concepts | petspectives/concepts | petspectives/concepts. | petspectives/concepts.
adequately and adequately.
effectively.
KM 12/2/16
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Texas A&M International University

Killam Library: Information Literacy Goals *
(Fall 2016)

1. Students will know how to select, narrow, develop, and define research questions for both informative and
persuasive topics.

2. Students will understand the use of background reading (including appropriate sources) to identify topic
keywords and facilitate outlining.

3. Students will know how to organize a research question into logical subtopics (outlining).
4. Students will have some understanding of the range and variety of information sources.

a. Students will understand the differences between books, articles, and webpages, and the implications for
evaluation and effective use.
b. Students will be able to access both print and electronic sources (including Journal Linking).

5. Students will be able to use effective searching techniques to find books, articles, and other sources in library
databases, and will be able to find print materials in the library.

a. Students will know how to access library databases, will have some understanding of the variety and
range of those databases, and will know how to find and select the database(s) that will be most helpful
to their research need.

Students will be able to identify and use certain key databases such as the library catalog.
Students will understand how controlled vocabulary and keywords work in database records, and the
implications for searching.

d. Students will understand Boolean searching and be able to generate Boolean searches.

Students will understand and be able to use truncation.
f. Students will know that searching help is available at the Reference Desk.

6. Students will know how to select and evaluate sources in the context of a specific research topic.

a. Students will understand and be able to apply the five main evaluation criteria to all sources.
b. Students will understand the particular pitfalls of unpublished sources (web sources) and the importance
of being able to identify and trust the person or organization responsible for the information.

7. Students will know how to assemble information gathered from sources into a complete and coherent research
product.

8. Students will know how to use a style manual to cite sources correctly.
9. Students will understand the concept of plagiarism.

08/16 rw

4 These outcomes were to be acquired in UNIV 1101 and will be advanced in UNIV 1402.
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Policies of University College
(Required on all University College Syllabi)
Undergraduate Policies

Mission Statement

The mission of University College is to provide students with their "roots and wings"- roots that are strengthened
and deepened by strong academic support and wings that allow them to experience academic success and turn their
career dreams into reality.

Professional Engagement and Expectations

Preparing to become a highly effective student requires a great deal of commitment, time, and preparation on the student’s part.
Students are expected to be: respectful, civil, and well-prepared; as well as to communicate effectively, meet deadlines, be
receptive and responsive to feedback, and be fair and ethical. Thus, students are expected to arrive to class on time, as well as
remain in class for the duration; and attend classes regularly; be equipped to participate in all class activities and discussions.
All coursework is expected to be word processed (unless announced otherwise), proofread, spell checked, and grammar
checked. (Students needing help with Standard English should contact the Writing Center). Assignments are due as noted
within the syllabus unless otherwise announced, whether in class or electronically. Students are held responsible for regularly
checking Blackboard and their TAMIU email account for course-related matters.

University College encourages classroom discussion and academic debate as an essential intellectual activity. We strongly
believe that students learn to express and defend their beliefs, and that they learn to listen and respond respectfully to others
whose beliefs they may not share. The College will always tolerate diverse, unorthodox, and unpopular points of view;
however, we will not tolerate condescending or insulting remarks. When students verbally abuse or ridicule and intimidate
others whose views they do not agree with, they subvert the free exchange of ideas that should characterize a university
classroom. If actions are deemed by the professor to be disruptive, students will be subject to appropriate disciplinary action,
which may include being involuntarily withdrawn from the class.

Attendance

Regularity in attendance is expected. Attendance will be taken during each class session. Students are responsible for
maintaining currency with assignment modifications and/or due-dates regardless of the circumstance. Arriving late and leaving
early limits and ultimately impacts opportunities for learning. In the event that students must be absent, they are responsible
and will be held accountable for any information, work, assignment, etc., missed, regardless of the circumstance. Students
officially representing the University in an approved activity should have such absences formally discussed with the course
faculty member in advance so that arrangements for missed activities, coursework, etc. can be adjusted pro-actively.

Please note that significant absences from class may (and often do) impact final grades and financial aid. Students absent for a
personal illness, or other reasons, are expected to present justification for absences to faculty who will counsel with the
candidate and advise whether or not the work missed during the particular absence, may be made-up.

Use of Electronics during Class

Electronic devices, such as cellular phones, tablets, iPads, iPods, phones, etc., distract learners. In consideration of peers, all
electronic devices are to be set on modes that lessen interference with the class ambiance and learning. Text messaging and cell
calls are to be completed outside the learning environment, if necessary.

Written Assignment Criteria

Written materials should reflect students' knowledge of the content as well as the use of higher level thinking skills (i.e.,
analysis, interpretation, synthesis, and evaluation), as well as communication skills that reflect correct spelling, punctuation,
grammar, and usage. Written assignments/tasks must be word processed and follow the most current addition of the typically
recognized academic formats (e.g., APA, Chicago/Turabian or MLA).

Late Tasks/Assignments
Assignments that are turned in late will receive a grade of 50, or less, unless prior acceptable, arrangements are made with the

faculty member.

Previously Submitted Work

Students are expected to complete original work; developed and submitted for each course assignment/task. As such, work
from one course may not be submitted for another course. Work submitted from one course to another will not be accepted for
credit and will earn a grade of zero.
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Exams
There are two types of assessments given:

On-demand tasks/assignments (such as quizzes, exit slips), announced or unannounced, may be given are at the
discretion of the professor. When given, they may, also at the discretion of the professor, be computed into final grades.
These performances may not be made-up due to an absence, or recaptured.

Final exams will be given in all undergraduate courses and are noted on the course syllabus. All final exams for UNIV
courses are given on the last day of the course.

Academic Integrity

As a member of the TAMIU academic community, students are expected to exhibit a high level of honesty and integrity in their
pursuit of higher education, be mature, self-directed and able to manage their own affairs. Students who are unwilling to abide
by these basic expectations will find themselves facing academic and/or disciplinary sanctions. Students are expected to share
in the responsibility and authority with faculty and staff to challenge and make known acts that violate the TAMIU Honor
Code. For more information on the Honor Code, please visit the Office of Student Affairs website. TAMIU faculty have the
discretion to impose grade penalties for infractions of the Honor Code as deemed necessary.

Copyright Restrictions

The Copyright Act of 1976 grants to copyright owners the exclusive right to reproduce their works and distribute copies
of their work. Works that receive copyright protection include published works such as a textbook. Copying a textbook
(or other sources) without permission from the owner of the copyright may constitute copyright infringement. Civil
penalties include damages up to $100,000; criminal penalties include a fine up to $250,000 and imprisonment.

Copyright laws do allow students and professors to make photocopies of copyrighted materials with very limited
portions of an article from a journal or a chapter from a book. The librarians will best identify what is allowed and not
allowed. Photocopies may not be sold for a profit. Finally, students who copy textbooks to avoid buying them or
professors who provide photocopies of textbooks to enable students to save money are violating the law.

Plagiarism and Cheating
Plagiarism: Plagiarism is the presentation of someone else’s work as your own and occurs when you:

1) Borrow someone else’s facts, ideas, or opinions and put them entirely in your own words, you must
acknowledge that these thoughts are not your own by immediately citing the source in your paper. Failure
to do this is plagiarism.

2) Borrow someone else’s words (short phrases, clauses, or sentences), you must enclose the copied words in
quotation marks as well as citing the source. Failure to do this is plagiarism.

3) Present someone else’s paper or exam (stolen, borrowed, or bought) as your own, you have committed a
clearly intentional form of intellectual theft and have put your academic future in jeopardy. This is the
worst form of plagiarism.

Here is another explanation from the 2010, sixth edition of the Manual of The American Psychological Association
(APA):

Researchers do not claim the words and ideas of another as their own; they give credit where credit is due.
Quotations marks should be used to indicate the exact words of another. Each time you paraphrase another
author (i.e., summarize a passage or rearrange the order of a sentence and change some of the words), you need
to credit the source in the text.

The key element of this principle is that authors do not present the work of another as if it were their own
words. This can extend to ideas as well as written words. If authors model a study after one done by someone
else, the originating author should be given credit. If the rationale for a study was suggested in the Discussion
section of someone else's article, the person should be given credit. Given the free exchange of ideas, which is
very important for the health of intellectual discourse, authors may not know where an idea for a study
originated. If authors do know, however, they should acknowledge the source; this includes personal
communications (pp. 15-16).

Consult the Writing Center or a recommended guide to documentation and research such as the Manual of the APA

or the MLA Handbook for Writers of Research Papers for guidance on proper documentation. If you still have
doubts concerning proper documentation, seek advice from your instructor prior to submitting your work.
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Penalties for Plagiarism: Should a faculty member discover that a student has committed plagiarism, the student
should receive a grade of 'F' in that course and the matter will be referred to the Honor Council for possible
disciplinary action.

e Caution: Be very careful what you upload to Turnitin or send to your professor for evaluation. Whatever
you upload for evaluation will be considered your final, approved draft. If it is plagiarized, you will be held
responsible. The excuse that “it was only a draft” will net be accepted.

«  Caution: Also, do not share your electronic files with others. If you do, you are responsible for the possible
consequences. If another student takes your file of a paper and changes the name to his or her name and
submits it and you also submit the paper, we will hold both of you responsible for plagiarism. It is
impossible for us to know with certainty who wrote the paper and who stole it. And, of course, we cannot
know if there was collusion between you and the other student in the matter,

Students are encouraged to submit their work to Turnitin before they submit the assignment for a grade in order to
view the similarity index. To do this, go to “Optional Settings”; select “No-repository” and submit.

Avoiding plagiarism: (Purdue University’s Online Writing Lab (OWL) provides materials on “Avoiding
Plagiarism.” This useful information is found at:
http://owl.english.purdue.edu/handouts/print/research/r_plagiar.html )

Cheating:
Cheating is an act of deception in which students misrepresent information related to academic work. (See the TAMIU
Student Handbook, Section 7.01b for examples.)

Penalties for Cheating: Should a faculty member discover a student cheating on an exam or quiz or other class project,
the student should receive a “zero” for the assignment and not be allowed to make the assignment up. The incident
should be reported to the Dean and to the Honor Council. If the cheating is extensive, however, or if the assignment
constitutes a major grade for the course (e.g., a final exam), or if the student has cheated in the past, the student should
receive an “F” in the course, and the matter should be referred to the Honor Council. Under no circumstances should a
student who deserves an “F” in the course be allowed to withdraw from the course with a “W.”

Student Right of Appeal: Faculty will notify students immediately via the student’s TAMIU e-mail account that they
cheated and/or submitted plagiarized work. Students have the right to appeal a faculty member’s charge of academic
dishonesty by notifying the TAMIU Honor Council of their intent to appeal as long as the notification of appeal comes
within 10 business days of the faculty member’s e-mail message to the student. The Student Handbook provides more
details.

Scholastic Deficiency
Midterm reports are sent to each student via UConnect. Students are highly encouraged to monitor their own progress
throughout their coursework, as each is responsible for the grade earned.

Students remain in good academic standing if the institutional GPA is 2.0 or above. Students are on academic probation if the
GPA falls below 2.0. Notification of academic probation is through the Registrar’s Office. When visiting your mentor in the
Advising and Mentoring Center, you need to share your anticipated and end-of-semester GPA. Students on probation may be
required to register for a reduced course load, which may impact financial aid.

UConnect, TAMIU Email, and Dusty Alert

Announcements are sent to students through TAMIU’s UConnect portal and TAMIU E-mail accounts, as these are the official
means of communicating course and university business with students and faculty. Checking UConnect and the TAMIU e-mail
account should become a regular routine. Missing important TAMIU e-mail or UConnect messages from a faculty member,
chair, or dean is not an accepted excuse or reason for not knowing. Students are encouraged to sign-up for Dusty Alert (see
www.tamiu.edu) which is an instant cell phone text-messaging system allowing the University to communicate instantly with
an on-campus emergency, something of immediate danger, or a campus closing.

Technology Issues
Issues with technology should be directed to the Office of Instructional Technology via email (helpdesk.tamiu.edu) or by
calling Office of Information Technology (OIT) at 956-326-2310.

Accommodations for Students with Disabilities
Texas A&M International University is committed to providing reasonable accommodations in compliance with the Americans
with Disabilities Act (ADA). If you require academic accommodations, or you suspect you have a disability, you are
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responsible for registering with the Disabilities Services Coordinator (956) 326-2763 located in the Student Counseling Center
(ZSC 138B).

Student Attendance and Leave of Absence (LLOA) Policy

As part of our efforts to assist and encourage all students towards graduation, TAMIU provides Leave of Absence (LOA) for
students, including pregnant/parenting students, in accordance with the Attendance Rule (Section 3.24) and the Student LOA
Rule (Section 3.25) which includes the “Leave of Absence Request” form. Both rules can be found in the TAMIU Student
Handbook: http://www.tamiu.edu/studentaffairs/StudentHandbook1.shtml).

Under Title IX of the Education Amendments of 1972, harassment based on sex, including harassment because of pregnancy or
related conditions, is prohibited. A pregnant/parenting student must be granted a leave of absence (LOA) for as long as the
student’s physician deems the absence medically necessary. Specifically, a pregnant/parenting student is afforded the
following:

(1) Submit work after a deadline that was missed because of a LOA due to pregnancy or childbirth.

(2) If grading is based in part on class attendance or participation, earn the credits missed so that the student can be
reinstated to the status held before the LOA.

(3) At the conclusion of the LOA, return to the same academic and extracurricular status held when the LOA began.

Early Alert Program

This program is designed to help faculty refer students who may be experiencing personal or academic difficulties for a variety
of reasons: work conflicts, hardships, or interpersonal relationships, for example. Once a referral is submitted, an Academic
Advisor will reach out to the student via phone or through the student’s Dusty email to discuss the referral.

Student Support Services:
The University provides a number of academic support services for students. The following services are available and should
be used frequently:

Killam Library—Contact Reference Desk on first floor of library, (956) 326-2138, or consult library website:
http://www.tamiu.edu/library/

Writing Center- Contact Information: Billy F. Cowart Hall 203, (956) 326-2883 or (956) 326-2884,
writingcenter@tamiu.edu

University Learning Center- Contact Information: Billy F. Cowart Hall 205, (956) 326-2723
Student Counseling Center — Contact Information: University Success Center 138, (956) 326-2230

TRiO-- Contact Information: Billy F. Cowart Hall 208, (956) 326-2718

Course Grading Scale:

The College uses the following grading scale. Any course in which an “F” is earned must be repeated. In some colleges,
courses with a “D” earned may need to be repeated. For “I” grades, an Independent Contract must be completed with the
faculty of record. All grades are available via the web at the end of each semester. Numerical values correspond to the letter
grades as noted. Final grades are calculated using the following, whereby:

90 —100%

80 -89

70-79

60-69

= Below 59 5
Dropped/Withdrawn ¢
Incomplete

~zHoOws
1

5 Should a student obtain an “F” in this course, the student will need to repeat any section of another UNIV 1402 Signature
Course.
1 Should a student withdraw from this course, this course or another Signature Course must be completed by the 90t
semester credit hour and prior to graduation.
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Dropping a Course

This course is part of the TAMIU’s Core Curriculum and thus is required for all entering freshman and students with less than
30 SCHs. Dropping this course, like any other course, may seriously impact financial aid and registering for future classes; and
ultimately graduation and fixed tuition rates. Further, this course is part of the Core Curriculum, a graduation requirement, and
must be completed prior to obtaining 90 semester credit hours. Students may take any Signature Course to obtain course credit.
Thus, you are highly encouraged to remain in this course once enrolled. Students are responsible for dropping a course before
the drop date. Faculty are not responsible for, and cannot drop students from courses.

Incomplete Grades

Incomplete grades are given at the discretion of the faculty member, on a case by case basis. Students who are unable to
complete a course should withdraw from the course before the final date for withdrawal and receive a “W.” To qualify for an
“Incomplete” and thus have the opportunity to complete the course at a later date, a student must meet with the faculty member
to determine if an “Incomplete” is merited. Typically, “Incompletes” are given only under unique circumstances, such as when
the student cannot complete the course because of an accident, illness, or a traumatic personal or family event.

When an “Incomplete” is warranted,
1. The student must sign an “Incomplete Grade Contract” and secure signatures of approval from the professor and the
Dean.
2. The student must agree to complete the missing course work before the end of the next long semester or based on
agreed to timelines noted in the contract. Failure to meet specified timelines will cause the “I” to automatically be
converted to an “F”; extensions to deadlines may be granted by the dean of the college, under dire circumstances.

Grade of Changes and Appeals

Faculty are authorized to change final grades only when they have committed a computational error or an error in recording a
grade, and they must receive the approval of their department chairs and the dean to change the grade. As part of that approval,
they must attach a detailed explanation of the reason for the mistake. Only in rare cases would another reason be entertained as
legitimate for a grade change. A student who is unhappy with his or her grade on an assignment must discuss the situation with
the faculty member teaching the course. If students believe that they have been graded unfairly, they have the right to appeal the
grade using a grade appeal process in the Student Handbook and the Faculty Handbook.
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